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SAMPLE NARRATIVE ASSESMENT - PART 1

Sasha H.

PROGRESS OVERVIEW

“Can you teach me new material today?” Sasha asked as he approached me during one of the math classes. In response, 
I invited Sasha to focus his energy on the material he has been working on for the last week to which he answered with a 
confident “ I’ll show you I mastered double digit multiplication on Stamp Game. I worked on it at least five times this week.” 
Sasha and I sat down to work through a few multiplication problems as he guided me through his thinking. Independence 
is the biggest motivating factor for Sasha because it makes him feel in control of his learning and he meets that with a lot of 
responsibility. Sasha’s mind seeks organization and clarity. Once he is clear on expectations, Sasha reaches for the high-
quality of work. In the classroom, Sasha navigates independent learning stations in a very responsible fashion. He tracks 
his work against the goals that he sets at the beginning of each week. If Sasha does not remember how to complete a 
particular piece of work, he does not waste time pretending to be busy, instead, Sasha approaches his educators or other 
learners for help.

Sasha is a systems person. The idea that learning happens in steps and that there is a progression to learning and the 
materials makes sense to him and helps Sasha stay motivated and grounded in his work. His parents certainly help him 
create systems at home as well, and that became especially apparent this year during the time when Sasha was going 
through the transfer process. It was wonderful to see that neither Sasha nor his family was making excuses at school 
because of the additional amount of work that Sasha had to take care of in the preparation for the SSAT. He is always on 
time with his homework he typically prefers to submit it before the due date.

Relationships are another element that has a high impact on Sasha’s growth both as a learner and on a personal level. 
I am specifically referring to the rapport that Sasha works to build with the adults in his life. Sasha seeks to impress. It 
is important for him to know and to feel that the educators see and understand him beyond the mistakes he makes. For 
Sasha, building relationships is an intricate process. He takes chances, earns bumps along the way, learns lessons, and 
raises a more mature and wise young person. Sasha is incredibly observant and intuitive when it comes to the way that he 
approaches adults. On Mondays, he asks about the way his educators spent their weekends and observes their habits in 
order to have small conversations. One day Sasha’s grandmother made him a traditional Russian dish for lunch. It filled our 
room with the most delicious smell of homemade pastry. I commented on how wonderful Sasha’s lunch smelled, and he 
looked at me and smiled. That night Sasha asked his grandmother to make the dish again and the day after he brought it 
for me to have for lunch.
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Throughout the years at our school, Sasha has built a strong social group of his peers. He has a couple of close friends and 
they maintain their relationship in and outside of school. Being in a mixed-age classroom allows Sasha to diversify his social 
circles and to learn to be purposeful with his interactions. He is learning to choose peers depending on the work that he is 
doing with the understanding that sometimes it is good to work with people who challenge him, and other times it is good 
to work with peers who are on a similar learning journey. Sasha loves spending time with his friends. This year he had an 
opportunity to create new friendships and discover new interests. Some mornings Sasha spends time with a couple of his 
classmates working on a board game. Sasha’s role is a content creator while other children are responsible for the design, 
advertising, and character creation. Sometimes Sasha is also a part of an imaginary play group where children reenact 
various comedic sketches with stuffed animals. This year we also discovered a very tender side of Sasha when we noticed 
that he was comfortable enough to share with the community his favorite stuffed animals who he loves to cuddle with while 
reading a book in a cozy cube.

Sasha has a very logical mind and a good mathematical intuition. His journey in mathematics has not been linear, instead, 
it followed his individual growth trajectory. Mathe came into focus for Sasha during the last two years when he began to 
pursue mathematics in a consistent and very intentional way.

Montessori materials and methods have been a perfect way for Sasha to gain the maximum growth as through them Sasha 
was able to develop his ability to notice and work with patterns from a concrete level to the level of abstraction. Sasha 
consciously looks for relationships between numbers and concepts regardless if he is working with the new material
or practicing something that he has been working on for some time. For example, when I introduced the concept of 
equivalence to Sasha and his classmate, Sasha immediately noticed relationships between numerators and denominators of 
the equivalent fractions and was able to construct a rule for creating equivalent fractions.

This year Sasha continues to master the concept of place value and to use it when performing operations with whole 
numbers. Currently, Sasha is working on multiplication and division of multi-digit multiplicand/ dividend by a double-digit 
multiplier/ divisor. He uses Montessori materials to guide him through the process as he is developing abstract skills of 
working with numbers of different values.

It is important for Sasha to see the way his previous work connects to the current work that he is doing. That’s why one-on-
one meetings are very helpful for Sasha to better understand the Contexts for Learning Mathematics curriculum. Once 
Sasha finds a solution to a problem he loves to challenge himself to find yet another solution or to approach a problem 
differently.

I am thrilled with Sasha’s growth this year. I am confident that for the remainder of his academic career Sasha will continue 
to approach mathematics with the same level of diligence, curiosity and resilience.

MATH
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Domain

Representing multiplication problems with 
pictures, diagrams, arrays and models.

P

Using commutative property P

Using partial products P

Doubling and halving P

Using 5 times and 10 times to solve problems P

Recognizing place value patterns when 
multiplying by 10

M

Using a T Chart or a ratio table to represent a 
multiplicative situation

Understanding and articulating the relationship 
between multiplication and division

Understanding and articulating the relationship 
between multiplication and division

P

P

P

Using open arrays to represent multiplication P

Grouping flexibly P

Understanding relationships between rows and 
columns in arrays

P

Understanding that doubling one factor in a 
multiplication expression doubles the product

M

Using automatic facts P

Unitizing M

M

Using money as a model of calculating

Performing long division 

P

P

Multiplication

Division

Skills Assessment Artifacts (pieces of work that a child feels compelled to share as they 
represent their effort and progress in a particular domain)

Example of 4th Grade Mathematics Assessment
SAMPLE BENCHMARK ASSESMENT - PART TWO

Interpreting division as how many equal groups



4

Domain

Recognizing place value patterns that occur 
when dividing by 10

Automatically finding two numbers that add up 
to 10 and 100

Taking double and triple digits apart into 
hundreds, tens and ones

Using partial sums/ differences when adding or 
subtracting double and triple digit numbers

Understanding how to balance two sets of 
numbers through either addition or subtraction

Estimating and solving addition and subtraction 
problems with numbers close to and larger than 
1000

Comfortably adding and subtracting numbers from 
other numbers in order to create friendly numbers

P

P

P

P

P

P

P

Using partial quotients P

Using partial products M

M

Factorization

Using ratio as a tool

P

M

P

M

E

M

M

Using money as a model of calculating P

P

Using of automatic facts

Using repeated subtraction in division context

Halving

Rounding and estimating

Reading and writing multi digit whole numbers

Comparing two multi digit numbers

Factoring flexibly

Division

Large Numbers and 
Place Value

Skills Assessment Artifacts (pieces of work that a child feels compelled to share as they 
represent their effort and progress in a particular domain)

SAMPLE ASSESMENT
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Domain

Measurement

Shapes and 
Angles

Data 
collection and 
representation

Skills Assessment Artifacts (pieces of work that a child feels compelled to share as they 
represent their effort and progress in a particular domain)

SAMPLE ASSESMENT

Using measures of liquid, volume and mass

Using the relationship between oz and cups

Using the relationship between oz and lb

Estimating length in common units

Recognizing misguiding plots and graphs

E

E

E

E

P

Using the 10 base system behind mm, cm, dm, 
m, and km

Using a line plot to represent an ordered 
numerical data

Understanding that x and y axis represent a 
relationship between variables

Representing two sets of data in order to 
compare them

Considering how well a data representation 
communicates information to the audience

Reading plots and graphs to understand 
information represented by them

Using the 10 base system behind mg, g, kg, 
and ton

Using US standard and metric units to accurately 
measure length

Understanding the relationship between in, ft 
and miles

E

P

P

P

P

P

E

P

E

Understanding that a relationship between the 
data on the x and y axis is represented by an 
x,y plot.

Identifying geometric figures including points, 
lines, parallel and perpendicular lines, rays and 
line segments

P

M
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Domain Skills Assessment Artifacts (pieces of work that a child feels compelled to share as they 
represent their effort and progress in a particular domain)

SAMPLE ASSESMENT

Defining polygons

Ordering landmark fractions

Representing fractions on a number line

Recognizing and classifying polygons

Identifying equivalent fractions

Recognizing decimals as parts of a whole

Finding area and perimeter of polygons

Identifying right, acute and obtuse angles

Combining polygons to make new polygons

M

P

M

P

P

E

M

M

P

Shapes and 
Angles

Parts of a Whole

Recognizing a number of sides as a descriptor 
of various polygons

Understanding and interpreting the meaning of 
a numerator and the denominator in a fraction

Adding and subtracting fractions with different 
and common denominators

Adding and subtracting fractions from whole 
numbers

Understanding the reason behind finding a 
common denominator

Representing fractions less than 1 and more 
than 1

Using known angles to build and find the 
measure of other angles

Determining lines of symmetry in a two 
dimensional figure

M

M

P

P

P

P

M

P

Understanding that if there are changes applied 
to the numerator, same change must apply to 
the denominator

M
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A NOTE ABOUT ASSESSMENT

Without a doubt, assessment can be confusing and emotional. It can be emotional for students, families, and educators. 
The goal of this document is to support healthy conversations around how we can clearly communicate a clear picture of 
where a learner is on their journey.

FOUR DRIVING PRINCIPLES

We Believe Assessment Begins With Clarity. If educators have a clear understanding of the destination, they can teach the 
child to lead the way. Clarity is at the heart of our assessment framework. Teachers begin by gaining a clear understanding 
of the standard and subsequently, skills that the students are expected to master. They use that knowledge to support clear 
goals for learners. Learners have a clear understanding of where they are and where they are going.

We Believe in a Clear and Timely Feedback Cycle. If learners are engaged in a continuous feedback cycle then every 
obstacle becomes an opportunity. Assessment at St. Christopher Day School is a story of “How can I improve?” and
“What Next?” The feedback cycle allows teachers to constantly build on what the learner has already done and, eventually, 
teach learners to steer the process themselves through supporting reflection and metacognition.

We Believe in a Balanced Assessment System. If the educators use a broad range of measures and methods, the whole 
child will emerge and engage. At St. Christopher Day School the educator creates an information ecosystem that begins 
with the intention to collect a variety of types of evidence about each child: anecdotal ( teachers record in a narrative form 
what they observed about a particular child) targeted assessment data collected from student’s work in the classroom and 
the work they are completing independently. Educators constantly assess children’s knowledge and skills by observing each 
child at work, by studying their written responses, and during one-on-one conferences. For a balanced portrait of the child, 
educators assess learner knowledge (academic) alongside habits and skills. Educators constantly collect evidence about 
each child.
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A NOTE ABOUT ASSESSMENT - PART 1

1. Educators study and become experts in the way that skills develop for each particular subject. For example, an 
educator who teaches mathematics will understand all of the skills for their age range (K-1, or 2-3) and know the way 
and in which order those skills develop. They will have a list of skills that children will be introduced to as the year 
progresses. This list of skills is called a trajectory of learning and it is a living document where the educator will be 
continuously adding their assessments and observations of each child. The skills listed in the trajectory of learning are 
based on the Louisiana State Standards and span two grades.
2. All of the curricular resources are selected to guide children at and above grade level. All of the curricular 
resources are aligned to the Common Core Standards and make it easy to exceed them.
3. Educators follow the sequence of content according to the curricular resources. They do not have to decide or 
make up what to teach and when.
4. Every time the educator works with a student one-on-one or in a small group, they have an opportunity to 
determine where each student is in each of the content areas. The first month is dedicated to holistic assessments of 
each child’s knowledge and skills.
5. When the educators assess and record children’s progress they use a competency-based model:

For example, if an educator introduces a group of children to the concept of double digit addition without regrouping, 
after the session they will add E ( for emergent) to all of the students who received the lesson on the trajectory of 
learning doc. This way the educator knows and can clearly track what each of the students is working on. From that 
group some children might M ( meet) the skill after just a week of working with the materials, while others will take a 
month or two to do so. Both are ok. The educator will know when a child M (meets) the skill by asking them to solve a 
number of problems over a period of time and by asking them to explain to another child how to solve such problems. 

How does this work?

Score

Students demonstrate additional understanding of the skill. Student thinking may be 
described as ‘innovative’ or ‘outside the box.’ This understanding may represent a high 
depth of knowledge at the target level

Students show mastery of the skill. This defined mastery may be demonstrated in the 
learner’s explanation, ability to teach others, or consistent completion of problems that 
address the skill.

At the emerging level students are just beginning to grapple with aspects of the skill. 
Students may have a strong foundation in the skill two levels below their own.

Students show partial understanding of the skill.

Emerging

Meeting

Exceeding

Practicing

Description
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A NOTE ABOUT ASSESSMENT - PART 2

6. Every time an educator works with a child or a group of children they assess children’s skills and record their 
assessments in the trajectory of learning doc. 
7. The educators do not only assess academic skills, they also assess Social and Emotional skills, study skills, etc. 
8. Twice a year, families receive reports with the grade specific skills that will show if  their child was introduced to, 
is practicing or has mastered and excelled in each of the skills. This allows parents to now only understand how their 
child is doing, but to also know exactly what they are working on, what kind of learner they are, what they need support 
in, and what their learning priorities are in a given period of time. 
9. In 4th grade children will begin preparing for more formal standardized assessment. They will learn test taking 
strategies, time management strategies, etc. In 5th grade children will begin semi-annual or annual standardized tests. 
10. If a child leaves St. Christopher Day School before 5th grade, they will be accompanied with a portfolio of their 
work that will clearly communicate who they are as a learner. Such a portfolio will include work samples, extensive 
recommendation letters from the educators and the assessment on the trajectory of learning.


