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2022-2023 Louisiana Comeback 2.0 Directions: School systems will review their SY 2021 and SY 2022 LEAP 
2025 data to revise their Academic Recovery and Acceleration Plans in accordance with federal and state 
requirements to address the disproportionate impact of COVID-19 on certain subgroups of students through 
key investments in evidence-based activities and Louisiana Comeback Commitments. LEAs must submit 
their plans in the Achieve! eGMS application by September 30, 2022. Completion of Act 294 sections are 
required for an approved plan. Data must be included in narrative responses for an approved plan. 

 

 

 

LEA Name West Carroll Parish Schools 

 

LEA Code 062 
Grade levels served 

Pk-12th Grades 

 

Planning Contact (name) Christy Boyte 

 

Planning Contact (title) Superintendent 

 

Planning Contact (email) cwidmer@wcpsb.com 

 

Planning Contact (phone) 318-428-2378, ext. 2231 

 

Fiscal Contact (name) Sharon Ward 

 

Fiscal Contact (title) Grants Management Supervisor 

 

Fiscal Contact (email) sharonward@wcpsb.com 

 

Fiscal Contact (phone) 318-428-4215, ext. 2311 

 

School System Leader Name Christy Boyte 

 

School System Leader Signature  
Christy Boyte 

Date   
September 29, 2022 

https://oese.ed.gov/files/2021/03/FINAL_ARP-ESSER-FACT-SHEET.pdf
http://www.legis.la.gov/legis/ViewDocument.aspx?d=1235557
http://www.legis.la.gov/legis/ViewDocument.aspx?d=1235557
https://louisianacomeback.com/
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NEEDS ASSESSMENTS ✔ ✔ ✔ 

How will the LEA identify the disproportionate impact of COVID-19 on student group, which include 
underrepresented student groups, including each major racial and ethnic group, children from low-
income families, children with disabilities, English learners, migrant students, students experiencing 
homelessness and youth in foster care? (check all that apply) 

 Student demographic data, such as gender, race or ethnicity, FRPL eligibility, or English learner status 

 Student outcome data, such as assessment scores 

  State administrative data, such as unemployment claims 

 Health data, such as local COVID-19 infection rates or hospitalizations due to COVID-19 

 Conversations with community (stakeholder input) 

 Student enrollment and attendance data 

 Student chronic absenteeism data 

 Student instructional mode (virtual, hybrid, in-person).  NOTE:  98% of students attended in person in 2021-2022. 

 Student course enrollment data 

  Other: Click or tap here to enter text. 

  Other: Click or tap here to enter text. 

 
 
 
 
 
 

Directions: For plan approval, the following must be completed:  
Data must be used when providing a narrative response to a key investment.  

LEA should not write a narrative if a different funding source is being used for a specific key investment or 
indicate N/A. 

LEA should indicate the funding amount for each specific key investment that will use ESSER funding.  

All grade-levels should be represented in your plan (federal requirement); however, grades 4th – 8th data 
should be specifically referenced in the Recovery and Acceleration Commitment section of the plan (state 
requirement – Act 294).  
 
If other is selected as an option, please add content to represent “other”.  
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LEAs will submit the 2022 -2023  Academic Recovery and  Accelerations Plans in eGMS by September 
30, 2022, with the following assurances: 

 The proposed actions in this plan comply with the state board and local rules and regulations pertaining to pupil progression 
plans. 
 Supporting budgets comply with local, state, and federal requirements, including but not limited to those enacted pursuant to 
the federal Elementary and Secondary School Emergency Relief Fund. 
 Evidence-based activities identified for the 20% of ESSER III reservation requirement adhere to Section 8101(21)(A) of the 
ESEA. 
 The LEA collected and incorporated public input in their Academic Recovery and Acceleration Efforts. 
 The LEA must periodically, but no less frequently than every six months, review, and, as appropriate, revise its plan, during the 
period of the ARP ESSER award established in section 2001(a) of the ARP Act (i.e., until September 30, 2023). 
 Budgets in eGMS will be revised to reflect key investments funding commitments captured in the LEA’s 2022 - 2023 Academic 
Recovery and Acceleration Plan. 
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  Commitment: ATTENDANCE & WELL-BEING ✔  ✔  

2022-2023 Key Investment: Attendance   ESSER II  $0  ESSER III  $200,915 

Use the guiding questions, examples, and resources to provide a narrative response for this key investment.  
 

Outcomes/Data Used for Analysis:  According to data/reports generated by the JPAMS/EdGear SIS, the district-wide 
attendance rate increased from 93.9% in 2020-2021 to 95.1% in 2021-2022, and the percentage of chronically absent 
students dropped from 8.56% in 2020-2021 to 6.41% in 2021-2022.   
Identification of Students:  Attendance data is housed in JPAMS, and alerts are sent to principals and district administrators.  
However, students were most often identified individually by their teachers and referred to their principals and school Well-
Being Leadership Teams (WBLT) teams.  
Data Used for Identification:  The district will continue to track student attendance, and WBLT teams at each school site will 
continue to identify and develop plans for students who are chronically absent or truant.  We will continue to enforce 
truancy checks through our partnership with local law enforcement and the use of school resource officers. 
In addition, a Social Emotional Coordinator has been hired; she will teach SEL classes and work with principals and SEL teams 
to develop and analyze plans to support further improvements in student attendance and engagement during visits to 
school sites. 
Evidence-Based Supports:  Individual student plans for re-engagement were developed and implemented by the WBLT 
teams at each school site based on personal student situations.  These plans included but were not limited to home visits 
from the school resource officer, social worker/counselor sessions at school, and referral for other necessary services.  The 
district partnered with KG Consulting to provide IGP planning and support to secondary students and YouScience to provide 
students access to skill and interest inventories.  Once students returned to school or began attending more frequently, they 
were recognized for increases in attendance through classroom, school-wide, and district attendance trackers. 
We will not stop using any of the previously reported means because they have been effective.  The following strategies will 
continue as we strive to further decrease absentee percentages and increase student enrollments.   

● Teachers will pay attention to daily attendance of at-risk students 
● Teachers will make contact with parents of students who miss 2 consecutive days but are not in quarantine 
● Administrators, their designees, or the SRO will make contact with the parents of students who miss 5 or more days 

in any semester. 
● WBLT teams will review student attendance and the effectiveness of engagement strategies each month.  They will 

have meetings to determine causational factors and to develop/review corrective action plans; parents will be 
invited to attend and participate in plan development and implementation 

● As a last resort, students will be referred to the district CWA supervisor who will request legal assistance from the 
local district attorney’s office. 

Anticipated Outcomes:  Through the use of these supports, we plan to decrease the percentage of chronically absent 
students by an additional 2% during the 2022-2023 school year and increase daily attendance rates by an additional 1%. 

2022-2023 Key Investment: Well-Being   ESSER II  $906,413 ESSER III  $175,753 

Use the guiding questions, examples, and resources to provide a narrative response for this key investment.  
 

Outcomes/Data Used for Analysis:   Based on WBLT student trackers, the percentage of students who were receiving 
mental and behavioral supports in 2021-2022 decreased from 5.25% to 3.65% over the course of the school year.  As we 
begin the 2022-2023 school year, approximately 4.25% of students are continuing services from the 2021-2022 school year 

https://www.louisianabelieves.com/docs/default-source/louisiana-believes/attendance_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/attendance_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/attendance_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/attendance_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/attendance_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/attendance_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/well-being_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/well-being_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/well-being_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/well-being_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/well-being_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/well-being_arap-guiding-questions-(1).pdf
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or have been identified as being at-risk for mental health and/or behavioral supports.  Some are new students, but others 
regressed over the summer. 
Identification of Students:  School leaders work with counselors, teachers, and district-level social workers to identify 
students who are at-risk, to develop plans of support, and to evaluate the progress of the plans on a monthly basis.  Parents 
are also invited to participate in the meetings and plan development and implementation. 
Teacher-completed screeners and student-completed screeners are being used to identify at-risk students. 
Other well-being indicators include attendance and behavior reports as well as parent requests for services. 
Well-Being Leadership Teams (WBLT) meet monthly to review student data and identify at-risk students.  Students with 
acute needs may be identified at any time by parents, teachers, or administrators; plans for these students will be 
developed as needed to address the deficiency, or parents may be notified and referrals to outside agencies made. 
Evidence-based Activities Include: 

● As recommended by LDOE, Well-Being Leadership Teams (WBLT) are 
o Acknowledging and addressing issues; 
o Prioritizing positive, intentional relationships; 
o Seeking to attend to the individual needs of students; and  
o Responding to student behavior with appropriate support. 

● WBLT activities are being included into academic curricula.  These activities include, but are not limited to, wellness 
journal prompts, role-play activities, and peer presentations. 

● Teachers are using character-building lessons from Capturing Kids Hearts to help all students develop a heightened 
sense of connectedness and belonging as well as personal traits, such as resilience, perseverance, trustworthiness, 
fairness, responsibility, and effective communication. 

● Professional Development--All employees receive annual training on the 3 R’s (Relationship, Responsibility, and 
Regulation) as well as the CDC’s guiding principles of Trauma-Informed Support within the classroom--Safety; 
Trustworthiness and Transparency; Peer Support; Collaboration and Mutuality; Empowerment, Voice, and Choice; 
and Cultural, Historical, and Gender Issues. 

● Professional Development--School administrators are sharing guidance from the LDOE Guide to Supporting the Well-
Being of Students and Staff in their monthly cluster meetings.   

● Progress Monitoring and Plan Review--The school-based WBLT will schedule monthly meetings to review progress 
monitoring data of identified students and to determine the need to amend the plan.  Parents are invited to attend 
the meetings about their child(ren) and to participate in the development/amendment of a support plan. 

● The district has developed a Multi-Tiered Support System (MTSS) which allows district and school personnel to 
monitor students’ wellness through a combination of indicators which include attendance, grades, behavior, 
screeners, and teacher/parent reports.   

● As needed, parents are referred to partner agencies who can provide more intensive counseling and mental health 
services to students. 

Anticipated Outcomes:  All well-being supports will continue in the 2022-2023 school year.  We plan to meet the needs of 
students and assist parents in a manner which will lead to at least a 1% drop in the percentage of students in need of mental 
and behavioral supports during the 2022-2023 school year. 

The Attendance and Well-Being Commitment can be written as one narrative response in this section. Please be 
sure to include response criteria from both key investments in the narrative response.  
 

Summary:  Attendance and Well-Being outcomes were analyzed through EdGear reports and school-based trackers.  
Investments to assist with the implementation of the plan to address student attendance and well-being include physical 
health screeners, such as COVID screeners, interest and ability screeners (YouScience), an SRO to help re-engage students 
with chronic truancy issues, SEL training and MTSS platform (Panorama), IGP planning and DEWS through EdGear, provisions 
(clothing, etc.) for homeless students, and additional janitorial, nursing, and SEL staff to ensure student wellness. 

https://www.louisianabelieves.com/docs/default-source/strong-start-2020/guide-to-supporting-the-well-being-of-students-and-staff.pdf
https://www.louisianabelieves.com/docs/default-source/strong-start-2020/guide-to-supporting-the-well-being-of-students-and-staff.pdf
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ATTENDANCE & WELL-BEING     2022-2023 Total Funding Commitment 
$1,283,081 

 

Commitment: RECOVERY AND ACCELERATION ✔  ✔  ✔ 

LEAs must complete a minimum of two Recovery and Acceleration key investments for this plan to be approved. 
How will the LEA provide expanded support for students who did not score mastery or above on the statewide assessment?  

All areas outlined in Act 294 should be addressed. 

2022-2023 Key Investment: Targeted Learning Support  ESSER II  $459,394 ESSER 

III  

$1,406,032 

Use the guiding questions, examples, and resources to provide a narrative response for this key investment.  
 

Identification of Students and Outcomes from 21-22:  Student needs were initially determined by scores from 2022 state 
assessments and literacy screeners; the district prioritized students who did not achieve at least mastery on statewide 
assessments.  Other determining factors were students’ instructional mode and grades from the 2021-2022 school 
year.  Once student lists and areas of concern were identified, student demographic data such as race, ethnicity, economic 
status, 504 accommodations, and special education services were used to identify the disproportionate impact of COVID-
19 and to plan to effectively meet their needs.  Interventions for both 2021-2022 and 2022-2023 include the use of high-
quality curriculum, teacher professional development, inclusion for students with disabilities, student-specific WIN/RTI 
groups and strategies, the implementation of enrichment opportunities and PBL, after-school tutoring and summer 
learning programs.    
Evidence-Based Strategies/Description of Plans: 
High-dosage Tutoring—after school tutoring in the areas of math and reading began in the month of September.   

This was an option offered to parents on the basis of need which was identified primarily through spring 2022 state 
assessments (grades 4-8) but also offered to students found to be in need of intensive reading remediation/acceleration as 
determined by DIBELS (K-2), DRDP (K), and teacher/parent observation, recommendation, or request.  Students in grades 
4-8 who failed to achieve mastery on state assessments were prioritized as Tier I and in the most need of acceleration or 
remediation (determined individually), but support for students in need of early literacy interventions are also being 
served to the greatest extent possible through the staff members who are qualified and willing to provide support. 
Disproportionate impacts are being addressed through small-group, direct and differentiated instruction from teachers 
who have been rates as effective proficient or highly effective and are using high-quality curricular resources. 

 
HQ Assessments and Progress Monitoring—In every class possible, students took curriculum-based, benchmark 
assessments during the first week of school.  In classes that did not have curriculum-based assessments available, Edulastic 
or competency-based assessments were utilized.  Progress monitoring is available throughout the year with the standards-
aligned, interim assessments.   

 
Inclusion for Special Education—Until the 2021-22 school year, students receiving special education services received core 
instruction in the resource setting. Assessment data for SWD consistently shows that only 10-20% of these students score 
at mastery or advanced levels.  This trend indicates a need for SWD to receive core instruction in the regular education 
setting with a high-quality curriculum and the support of a trained educator. 

 
Literacy Interventions and Extensions—during the first week of school, teachers reviewed student data (described in the 
previous section) and placed students in RTI/WIN groups.  Students in the intensive groups for literacy are receiving 
instruction through the Sonday System for 30-45 minutes daily during their RTI/WIN period.  Students in the strategic 

http://legis.la.gov/legis/ViewDocument.aspx?d=1144224
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/targeted-learning_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/targeted-learning_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/targeted-learning_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/targeted-learning_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/targeted-learning_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/targeted-learning_arap-guiding-questions.pdf
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groups are either receiving acceleration lessons provided by LDOE or the scaffolding lessons embedded in their Tier I (high-
quality) curriculum, depending on content and student need.  Students in benchmark and advanced groups are engaging in 
enrichment lessons to deepen their understanding. 

 
Individual Graduation Plans and Support—School counselors are working with 8th grade students and their parents to 
make sure they are making progress toward on-time graduation and college/career readiness.  This process continues 
through high school.  Credit recovery courses will continue to be offered on-site during summer months, and the cost of 
dual enrollment courses will be covered for those who are qualified and interested in earning college credits while in high 
school.  Teachers are assigned to help students complete the interest and aptitude assessments of YouScience, a program 
that also provides career guidance based on individual students’ results. 
 
Access to Early Childhood Education—(ECE previously had its own section) The LEA is offering an additional 40 pre-k seats 
(as determined by need) in the 2022-2023 school year.  Even with community outreach and events, the number of pre-k 
seats utilized during the 2020-21 and 2021-22 school years were lower than in the previous 10 years.  District 
administrators are continuing to reach out to black and EL parents as well as the parents of students with disabilities and 
who are identified as economically disadvantaged to provide instructional resources, to emphasize the benefits of pre-k for 
the academic success of students, and to share the safety and sanitation measures being implemented at each school site.   
 
Outcomes for 2021-2022: 

● DIBELS data indicates that the percentage of K-2 students in need of intensive support dropped from 35% to 26% 
throughout the 2021-2022 school year. 

● West Carroll Parish was one of the four school districts recognized for having 4% growth in the percentage of 
students scoring mastery/advanced on state assessments.  Overall growth (including K-8 and high school 
assessments) increased from 27% to 31%; ELA increased from 34% to 39%; math increased from 27% to 34%; 
science remained constant at 25%; and social studies increased from 20% to 22%. 

 
Anticipated Outcomes for 22-23: 

● We anticipate another 9% drop in the percentage of students in need of intensive support according to DIBELS 
data. 

● We anticipate another 4% increase in the overall percentage of students scoring at mastery or advanced on state 
assessments. 

 
Description of Data Used for Decision Making: 

● Student grades and classwork are reviewed weekly by teachers in collaborative planning sessions and monthly by 
each school’s leadership team. Adjustments to learning targets and scheduled interventions will be determined 
through the evaluation of grades, progress in courses, and assessment data. 

● Data generated by benchmark and interim assessments will be reviewed and analyzed for targets within 5 business 
days by the teachers administering the assessments.  The data will be shared with teacher groups in weekly 
collaborations and with school leadership teams for discussion in monthly meetings. 

2022-2023 Key Investment: Before and After School 

Programs 

ESSER II  $0  ESSER 

III  

$171,788 

 

Use the guiding questions, examples, and resources to provide a narrative response for this key investment.  
Identification of Students:  Student needs were initially determined by scores from 2022 state assessments and literacy 
screeners; the district prioritized students who did not achieve at least mastery on statewide assessments.  Other 
determining factors were students’ instructional mode and grades from the 2021-2022 school year.  Once student lists and 

https://www.louisianabelieves.com/docs/default-source/louisiana-believes/before-and-after-school-programs_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/before-and-after-school-programs_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/before-and-after-school-programs_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/before-and-after-school-programs_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/before-and-after-school-programs_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/before-and-after-school-programs_arap-guiding-questions-(1).pdf
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areas of concern were identified, student demographic data such as race, ethnicity, economic status, 504 
accommodations, and special education services were used to identify the disproportionate impact of COVID-19 and to 
plan to effectively meet their needs.  Interventions for both 2021-2022 and 2022-2023 include the use of high-quality 
curriculum, teacher professional development, inclusion for students with disabilities, student-specific WIN/RTI groups and 
strategies, the implementation of enrichment opportunities and PBL, after-school tutoring and summer learning 
programs.     
 
Evidence-based Activities/Description of Plans: 

● Acceleration/Remediation services for students in grades 4-8 who did not achieve mastery on state assessments 
will be prioritized 

● Tier I Curriculum and embedded assessments 

● Targeted Intervention to address specific learning goals determined by LEAP 2025 scores and HQ 
benchmark/interim assessments 

● Instruction around the foundations of reading for students who need intensive support.  Strategies include multi-
sensory reading and phonics instruction through scaffolds included in the Tier I curriculum and the Sonday system. 

● School and district administrators will supervise after-school programs and support the teachers and 
paraprofessionals working with students.   

● Highly effective or Effective Proficient certified teachers will offer instruction 

● Paraprofessionals are supporting the work of teachers and assisting with small group instruction, following the 
guidance of the effective teachers to whom they are assigned 

● District and school administrators from the LEA worked with highly effective teachers to develop and implement 
an internal after-school program designed to meet the individual needs of students through small-group, 
standards aligned instruction using evidence-based programs and high-quality materials.  After school programs 
will prioritize support for students who failed to achieve mastery on LEAP 2025 assessments during the 2020-2021 
and 2021-2022 school years.  

 
Outcomes from 2021-2022: 

● DIBELS data indicates that the percentage of K-2 students in need of intensive support dropped from 35% to 26% 
throughout the 2021-2022 school year. 

● West Carroll Parish was one of the four school districts recognized for having 4% growth in the percentage of 
students scoring mastery/advanced on state assessments.  Overall growth (including K-8 and high school 
assessments) increased from 27% to 31%; ELA increased from 34% to 39%; math increased from 27% to 34%; 
science remained constant at 25%; and social studies increased from 20% to 22%. 

 

Anticipated Outcomes for After School Programs in 2022-2023: 
● We expect to have 20% of students in grades 3-8 attend after-school remediation/tutoring.   
● We plan to see individual growth on state assessments because we are monitoring individual student growth 

across the school year using HQ assessments.   
● We expect to see more fluent readers as we offer small group direct instruction based on the science of reading. 

 
Description of Data Used for Decision-Making 

● Student work is reviewed and analyzed for growth in teachers’ weekly collaborative planning sessions and in 
monthly leadership (data) meetings. 

● Interim assessments--Curriculum-based cold-reads and skill assessments are scheduled and conducted 
approximately every four weeks 

● Reading:  Students are progress monitored every 3 weeks using DIBELS Next progress monitoring.  The results of 
this progress monitoring allow for teachers to adjust instruction to meet the needs of the students. 
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2022-2023 Key Investment: Summer Learning Programs  ESSER II  $18,726 ESSER 

III  

$146,592 

Use the guiding questions, examples, and resources to provide a narrative response for this key investment.  
 

Identification of Students and Outcomes from Summer 2022:  Summer learning and transportation were offered to all 

students in the district.  There was no attendance policy for students; however, the parents of students who were 

identified as being at-risk for attendance, wellness, and academic growth were encouraged to make every effort to have 

their students in attendance each day.  The outcomes from the Summer Learning Experience indicated that West Carroll 

Parish Schools provided summer learning from July 5th until August 4th.  Students who attended were in class for 4.5 hours 

per day which included enrichment.  There were 127 students who attended at least one day of summer learning. Overall 

student gains were as follows—82.4% of students attending experienced gains on a math pre-test/post-test from the 

approved curriculum, and 86.5% of students attending experienced gains on an ELA pre-test/post-test from the approved 

curriculum.  

 
Evidence-Based Strategies/Description of Plans: 

● Use of a Tier 1 curriculum 

● LEAP 2025 data (if available) and HQ benchmark/interim assessment data will be used to establish individual 
student learning targets 

● Small group instruction (no more than 6 students in instructional groups) 
● Weekly parent conferences--collaboration and home-based activities 

 
Providers 

● Classroom teachers with at least Effective Proficient evaluation ratings 

● Classroom teachers will be supported by paraprofessionals serving as literacy and math coaches 

● Administrators will be on site to lead and observe instruction and to offer support to instructional teams 

● Bus drivers will provide transportation  
 
Plans and Outcomes for Students Receiving Summer Learning in 2023: 

● Summer learning will be offered from July 3-July 27, Monday through Thursday, from 7:30 a.m. until 1:00 p.m. 
● All students in the district will be invited, and a “camp” experience will be offered through a mix of enrichments 

and academic sessions.  We expect to see more than 20% of students enrolled because the camp theme will be 
promoted during the last 9-week session of the school year. 

● Students who have not achieved mastery on state assessments, have not shown improvement on DIBELS 
screeners, or have not shown growth on Mastery Connect (CASE) assessments will be assigned to highly effective 
or effective proficient educators for small group, direct instruction using high quality materials. 

● We expect to see pre-test/post-test growth in 90% of the students who attend at least 75% of the offered days. 
 
Description of Data Used for Decision Making: 

● During the School Year:  Student work is reviewed and analyzed for growth in teachers’ weekly collaborative 
planning sessions and in monthly leadership (data) meetings.  Interim assessments are administered through 
Mastery Connect, and the data is tracked by teachers and the school leadership team.  The reading abilities of 
students is progress monitored every 3 weeks using the DIBELS Next program, and the results are provided to their 
assigned teachers in order to provide instructional guidance. 

https://www.louisianabelieves.com/docs/default-source/louisiana-believes/summer-learning_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/summer-learning_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/summer-learning_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/summer-learning_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/summer-learning_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/summer-learning_arap-guiding-questions-(1).pdf
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● During the Summer: Assessments are used at the beginning and end of the first session and at the end of the 
second session.  Teachers will use standards-aligned, high-quality assessment data to develop learning paths and 
targets for individual students and to monitor student’s progress toward the mastery of their learning targets. 

2022-2023 Key Investment: Extended Instructional Time  ESSER II  $0  ESSER 

III  

$0  

Use the guiding questions, examples, and resources to provide a narrative response for this key investment.  
 

Extended Instructional Time was not offered.  After-school tutoring was offered, but the 
information is included as an after-school program.     

2022-2023 Key Investment: Individual Student Plans for 

Success 

ESSER II  $18,447 ESSER 

III  

$34,500 

Use the guiding questions, examples, and resources to provide a narrative response for this key investment.  
 

Identification of Students:  Because we have mandated teacher data trackers and analysis, there is an individual plan for 
every student in the district.  However, Students in grades four through eight who did not achieve mastery or above on 
state assessments will receive intensive supports to prepare them to engage in the IGP process and ACT preparation in 
middle school.    
 
Evidence-Based Strategies/Description of Plans: 
Each student in grades 4-8 who did not score mastery on the state-wide assessment has a plan for support in the area(s) of 
need in order to prepare them to the preparation of Individual Graduation Plans.  The accelerated learning committees, 
which include the parents of the students, met during the first two weeks of school to develop a plan which includes after-
school, high-dosage tutoring and/or summer learning under the instruction of a teacher who has been rated as effective 
proficient and is using an evidence-based program and/or a high-quality curriculum.  Students who did not achieve 
mastery were placed in the classroom of a highly effective teacher or effective proficient.  Tutoring and summer learning 
are primarily used for acceleration but may be used for remediation in cases of significant deficits.  

 
Each student in grades 4-8 who did not score mastery or advanced on any state-wide assessment will have an expanded 
academic support plan which will be created by the accelerated learning committees at each school site and the parents 
and teachers of the student.   
A. The evidence-based activities provided as non-negotiables include: 

● instruction, assessment, and scaffolds from a high-quality curriculum;  
● no less than 30 minutes daily of acceleration or remediation (depending individual student factors);  
● targeted instruction in the specific areas noted as weaknesses on individual student score reports; and  
● placement in the classroom of the most highly effective teacher on site (according to VAM data) for the courses 

identified as areas of growth.   
B. The evidence-based activities provided as options include: 

● two additional 30-minute sessions of in-school acceleration/remediation while other students attend enrichment 
classes (with parent approval); 

● after-school tutoring (2 days per week, 2 hours per day, HQ curriculum, Effective educators); 
● summer remediation. 
 

Outcomes from 2021-2022: 

https://www.louisianabelieves.com/docs/default-source/louisiana-believes/extended-learning-time_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/extended-learning-time_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/extended-learning-time_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/extended-learning-time_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/extended-learning-time_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/extended-learning-time_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/individual-student-plans-for-success_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/individual-student-plans-for-success_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/individual-student-plans-for-success_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/individual-student-plans-for-success_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/individual-student-plans-for-success_arap-guiding-questions-(1).pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/individual-student-plans-for-success_arap-guiding-questions-(1).pdf
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● DIBELS data indicates that the percentage of K-2 students in need of intensive support dropped from 35% to 26% 
throughout the 2021-2022 school year. 

● West Carroll Parish was one of the four school districts recognized for having 4% growth in the percentage of 
students scoring mastery/advanced on state assessments.  Overall growth (including K-8 and high school 
assessments) increased from 27% to 31%; ELA increased from 34% to 39%; math increased from 27% to 34%; 
science remained constant at 25%; and social studies increased from 20% to 22%. 

 
Anticipated Outcomes for Individual Student Plans in 2022-2023: 

● We anticipate another 9% drop in the percentage of students in need of intensive support according to DIBELS 
data. 

● We anticipate another 4% increase in the overall percentage of students scoring at mastery or advanced on state 
assessments. 

 
Description of Data Used for Decision Making: 

● Student grades and classwork are reviewed weekly by teachers in collaborative planning sessions and monthly by 
each school’s leadership team. Adjustments to learning targets and scheduled interventions will be determined 
through the evaluation of grades, progress in courses, and assessment data. 

● Data generated by benchmark and interim assessments will be reviewed and analyzed for targets within 5 business 
days by the teachers administering the assessments.  The data will be shared with teacher groups in weekly 
collaborations and with school leadership teams for discussion in monthly meetings. 

 

The Recovery and Acceleration Commitment can be written as one narrative response in this section. Please be 
sure to include response criteria from at least two key investments.  
 
Click or tap here to enter text. 

     RECOVERY AND ACCELERATION     2022-2023 Total Funding Commitment  $2,255,479 

 

Commitment: PROFESSIONAL LEARNING & DEVELOPMENT ✔ ✔  ✔  

2022-2023 Key Investment: School Improvement Best 

Practices  

ESSER II  $463,377 ESSER III  $1,165,576  

Use the guiding questions, examples, and resources to provide a narrative response for this key investment.  
 

Evidence-Based Strategies/Description of Plans: 
Instructional Leadership Teams—The LEA will partner with NIET annually to provide training, support, and monitoring for 
the district instructional leadership team and the instructional leadership teams at each school site.  One component of the 
NIET partnership is cluster training and implementation.  The district leadership team meets bi-weekly; school leadership 
teams meet weekly and have bi-weekly clusters, all of which are carried out using the NIET Steps for Effective Learning.   
 

Clusters—School-based clusters review data and student work to determine areas of need; collaboratively use credible 
sources to determine strategies to meet the needs of individual students; develop the strategies through observation, 

https://www.louisianabelieves.com/docs/default-source/louisiana-believes/school-improvement-best-practices_professional-development_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/school-improvement-best-practices_professional-development_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/school-improvement-best-practices_professional-development_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/school-improvement-best-practices_professional-development_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/school-improvement-best-practices_professional-development_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/school-improvement-best-practices_professional-development_arap-guiding-questions.pdf
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reflection, and peer coaching; apply the strategies to gather evidence of student outcomes; then evaluate the impact on 
student performance.  The LEA is braiding ESSER and Title funds to provide these supports. 
 
Early Childhood Training—The LEA has a trained internal CLASS trainer who trains school principals and leadership team 
members.  Not only are the trainees certified to complete CLASS evaluations, but they are qualified to provide coaching to 
teachers and interventionists who serve students enrolled in the early childhood program.  This training is provided through 
Title funds. 
 
ELA Content Leader Training—During the 2021-2022 school year, ELA Content Leader training was provided to 16 teachers 
through a partnership with APEL.  The teachers were provided training to help them understand and implement the shifts in 
literacy instruction while applying them to their respective HQ curriculums.  They also gained an understanding of the 
vertical progression of standards, the science of reading, and the importance of complexity, knowledge, and evidence in 
ELA. 
 
ELA Early Literacy Training—Principals, teachers, and many paraprofessionals will receive training in the science of reading 
during the 2022-2023 school year through a partnership with APEL.  The focus of this training is the science of reading, and 
participants will have the opportunity to apply their learning to the HQ curriculums and lesson plans they are using on a 
daily basis. ELA Content Leaders who were trained in the 21-22 school year will facilitate the learning. 
 
Leadership Cohort—Current and aspiring leaders meet monthly to enhance their leadership skills by collaboratively 
applying the Professional Standards for Educational Leaders. Using the Savvas text Practicing the Art of Leadership, 
participants engage in the evaluation of educational scenarios, develop responses based on the PSEL standards, and 
discuss/reflect upon potential outcomes. 
 
Leadership Development Institute—The LEA is partnering with LDI to provide individual coaching to the participants of the 
leadership cohort.  As quoted from the LDI Website, “LDI cultivates talent that moves organizations forward by focusing on 
the individual’s personal leadership practices inventory. Through assessment and coaching specific to each person, the LDI 
develops the behaviors, skills, and competencies necessary for each person to move his or her own needle of leadership 
effectiveness.” 
Math Content Leader Training—Math Content Leader training will be provided to teachers who elect to attend during the 
2022-2023 school year.  The training will be provided through APEL on Saturdays and it will follow the Arc of Learning for 
Math Content Leaders.     
 
Outcomes from 2021-2022: 

● Instructional Leadership Teams—The district leadership team met bi-weekly; school leadership teams met weekly 
and had bi-weekly clusters. 

● Clusters—Clusters were held every other week throughout the school year at each school site. 
● Leadership Cohort—The district-wide leadership cohort met monthly on the first or second Wednesday of the 

month. 
● ELA Content Leader Cohort–Content leaders met on the first Saturday of the Month in September, October, 

November, February, March, and April. 
● One of the leadership cohort participants was promoted to a director position in the district, two of the participants 

were promoted to administrative positions in schools; and three of the participants were promoted to instructional 
coach positions in the district. 

● One of the ELA content leader candidates was promoted to an instructional coach position in the district, and 
several of them joined their school leadership teams for the 2022-2023 school year.  These content leaders will also 
serve as table facilitators in the 2022-2023 early literacy training cohort. 

https://www.lsu.edu/ldi/index.php
https://www.louisianabelieves.com/docs/default-source/professional-development/math-cl-arc-of-learning.pdf?sfvrsn=53e5901f_4
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● DIBELS data indicates that the percentage of K-2 students in need of intensive support dropped from 35% to 26% 
throughout the 2021-2022 school year. 

● West Carroll Parish was one of the four school districts recognized for having 4% growth in the percentage of 
students scoring mastery/advanced on state assessments.  Overall growth (including K-8 and high school 
assessments) increased from 27% to 31%; ELA increased from 34% to 39%; math increased from 27% to 34%; 
science remained constant at 25%; and social studies increased from 20% to 22%. 

 
Anticipated Outcomes for Individual Student Plans in 2022-2023: 

● LDOE Strategic Support–The district is working with Attuned in the strategic support planning provided by LDOE.  
This initiative includes several meetings with a steering committee as well as interviews and surveys to create a 
five-year strategic improvement plan. 

● Instructional Leadership Teams—The district leadership team will continue to meet bi-weekly; school leadership 
teams will meet weekly and will host bi-weekly cluster meetings. 

● Clusters—Clusters will be held every other week throughout the school year at each school site. 
● Leadership Cohort—The district-wide leadership cohort will only meet through the LSU-LDI program during the 

2022-2023 school year.  There are 5 scheduled meetings. 
● Early Literacy Training–The district will offer early literacy training to all K-3 administrators and teachers and to 

interested paraprofessionals who support the learning of K-3 students. Content leaders will serve as table 
facilitators in the 2022-2023 early literacy training cohort. 

● Math Content Leader Training–Math Content Leader Training will be offered to teachers who volunteer to be 
trained.  There will be 6 sessions, and they will begin in January of 2023. 

 
Description of Data Used for Decision Making: 

The district and each school use data (e.g., student assessment data, WBLT trackers, SBLC documentation, 
teacher trackers, assessment data, discipline reports, DPS and SPS) to provide embedded professional 
development plans following the NIET model.  There is a district-wide plan for improvement which results from 
various sources of data from the previous school year.  School leadership teams use school-specific data to 
develop aligned school plans and goals.  Teachers use student-specific data to create professional growth plans 
and student learning targets. 

2022-2023 Key Investment: Literacy Professional 

Development 

ESSER II  $117,160 ESSER III  $96,201 

Use the guiding questions, examples, and resources to provide a narrative response for this key investment.  
 

Evidence-Based Strategies/Description of Plans: 
During the 2021-2022 school year, ELA Content Leader training was provided to 16 teachers through a partnership with 
APEL.  The teachers were provided training to help them understand and implement the shifts in literacy instruction while 
applying them to their respective HQ curriculums.  They also gained an understanding of the vertical progression of 
standards, the science of reading, and the importance of complexity, knowledge, and evidence in ELA. 

 
Outcomes from 2021-2022:  Overall growth (including K-8 and high school assessments) increased from from 34% to 39% of 
students achieving Mastery or Advanced on state assessments.  Content leaders met on the first Saturday of the Month in 
September, October, November, February, March, and April.  One of the ELA content leader candidates was promoted to an 
instructional coach position in the district, and several of them joined their school leadership teams for the 2022-2023 
school year.  These content leaders will also serve as table facilitators in the 2022-2023 early literacy training cohort. 

https://www.louisianabelieves.com/docs/default-source/louisiana-believes/literacy_professional-development_arap-guiding-questions.pdf
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/literacy_professional-development_arap-guiding-questions.pdf
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Anticipated Outcomes for 2022-2023:  Because early literacy training is being offered in 2022-2023, we expect to see an 
additional 5% decrease in the percentage of students in need of intensive support as indicated by DIBELS screeners.  We 
also expect to see lesson and curriculum analysis in planning sessions, a balance of phonics and comprehension instruction 
in ELA classes, and information from the four quadrants of reading used for student grouping. 
 
Description of Data Used for Decision Making:  State law mandates early literacy training for K-3 administrators and 
teachers, but it will also be offered to paraprofessionals who work with these students.  Participants have the option to 
participate in person or asynchronously through APEL.  Student achievement data is tracked by classroom teachers and 
school leadership teams.  As a result of training, we expect to see a decrease in the percentage of students in K-2 who are in 
need of intensive support and an increase in the percentage of students who are included in core support or enrichment.  
We also plan to see evidence of training in teacher observations and walk-throughs. 

The Professional Learning and Development Commitment can be written as one narrative response in this 
section. Please be sure to include response criteria from key investments.   
 
The focus of school improvement efforts is to enhance the teaching and coaching abilities of teachers in and manner that 
will maximize the academic gains of students.  The district will prioritize strategies to increase the number of students who 
are prepared to excel in Kindergarten, decrease the number of students in need of intensive support on DIBELS screeners in 
grades K through two, increase the number of students scoring mastery or advanced on LEAP assessments for students in 
grades four through eight, and increase the number of students earning DE credits or IBCs in grades nine through twelve.  
The ultimate goal is to begin preparing students for college and career when they enter the West Carroll Parish School 
System.    

PROFESSIONAL LEARNING & DEVELOPMENT 2022-2023 Total Funding 

Commitment  

$1,842,314 
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SCHOOL SAFETY & OPERATIONS ✔  

2022-2023 Safe School Reopening  ESSER II  $444,280 ESSER III  $1,480,045 

Provide the URL to the following LEA documents. 

School Reopening Plan for In-Person Learning    West Carroll Ready to Achieve Plan   

COVID-19 Vaccination policies for staff and students   The West Carroll Parish School Board is not in favor of mandating 

vaccinations for staff or students; however, WCPSB will abide by any and all laws instituted in Louisiana.   

Masking policies for staff and students    West Carroll Ready to Achieve Plan   

Physical distancing, cohorts, or learning pods     West Carroll Ready to Achieve Plan   

If all information is in the main School Reopening Plan, please enter the same URL for each. 

2022-2023 School Safety Operations   
ESSER II or III budgeting for this section is not required as a part of 

this plan.  

School Safety planning aims to help schools prevent, protect, mitigate, respond to, and recover from a range of school safety 

threats, hazards, and emergencies. This section of the ARAP has been added to assist school systems with facilitating 

discussions to create safe and supportive learning environments where students can thrive and grow. LEAs should begin this 

process by assessing each school’s safety posture to create actionable next steps to consider. 

Use the guiding questions, examples, and resources to provide a narrative response to address emergency 
planning, threat assessments and reporting, and targeted violence.   

School Safety is an utmost concern for district and school leaders as well as teachers and staff members.  We make every 
effort to be proactive and handle concerns before they escalate into events.  Principals review their Crisis Management and 
Response Plans annually and often ask for the assistance of law enforcement and fire officials in revisions.  The first SRO was 
hired in West Carroll Parish during the 2021-2022 school year.  Since the initial contract was signed, we have created MOUs 
with 2 local law enforcement agencies to provide part-time SROs who work under the direction of the main SRO.  During the 
summer of 2022, a group of law enforcement officers were invited to do practice drills in West Carroll Parish Schools.  The 
district has an upgraded camera system and has invited the Sheriff and School Resource Office to become admins of the 
system; they were also offered training. 

All threats (e.g, an incident of shooting at school, on a bus, or at a school-related event) are taken seriously and most are 
referred to the school principal then the sheriff’s department.  If the threat is urgent, a staff member or student may call the 
sheriff’s department themselves.  We also offer the Rave app, but it is not typically used.  Because we are a rural district, the 
sheriff’s department has the option of dispatching a local POST-certified officer to investigate if one of the SROs is not 
available.   

https://bit.ly/WC_RTA_Plan
https://bit.ly/WC_RTA_Plan
https://bit.ly/WC_RTA_Plan
https://www.louisianabelieves.com/docs/default-source/louisiana-believes/school-safety_arap-guiding-questions.pdf
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The best ways to ensure that every student, educator, or school employee has access to a safe, and secure school 
environment are training, reporting, and consistency in handling reported concerns and events.  Students and staff 
participate in lock-down drills, are encouraged to report concerns, and are offered the opportunity to report concerns 
anonymously at each school site.  In addition, each school uses metal detectors and a camera system.  Although our 
campuses are not isolated, we do our best to restrict entry, especially during the school day.  Crisis Management and 
Response plans for each school site are evaluated through practice drills, often with the supervision and support of law 
enforcement,  and adjusted as needed throughout the school year.  They are updated annually to include new student 
rosters and to address staff and classroom assignment changes. 

There are two counselors and three social workers who are assigned to district schools.  The social workers were recently 
moved from district-based offices to school sites to better evaluate student needs and to watch for alerts that may be 
overlooked by educators.  These SEL staff members are also available to provide counseling to students and support to 
teachers and administrators in the event of a threat, school shooting, or other violent act in the school community. 

We will refer to state law and district policy and involve local law enforcement when we encounter matters that have not 
been included in our plans and preparations.  The district Emergency/Crisis Management policy follows. 

WCPSB Policy EBBC:  Unanticipated tragic events can quickly escalate into a school-wide catastrophe if not dealt with 
immediately and effectively.  School personnel shall plan in advance for the welfare, safety, and care of students and staff 
members.  Every school shall be required to have a Crisis Management and Response Plan.  A Crisis Management and 
Response Plan means a plan to address school safety and the incidence of a shooting or other violence at schools, on school 
buses, and at school-related activities; to respond effectively to such incidents; and to ensure that every student, teacher, 
and school employee has access to a safe, secure, and orderly school that is conducive to learning.  Such plans shall also 
address the management of any other emergency situation.  The Crisis Management and Response Plan shall be prepared by 
each public school principal jointly with local law enforcement, fire, public safety, and emergency preparedness officials.  In 
preparing the plan, the principal and such officials shall consider and include, if appropriate, input from students enrolled in 
the school and their parents, teachers at the school, other school employees, and community leaders.  The plan, which shall 
focus on preventing the loss of life and the injury of students and teachers and other school employees, shall detail the roles 
and responsibilities of each school employee and the relevant coordination agreements, services, and security measures of a 
school and provide for parental notification in the event of a shooting or other violent incident or emergency situation.  The 
plan may also provide for the counseling of students by mental health professionals, encouraging peer helper programs, and 
identifying students who may have experienced rejection or other traumatic life events.  Each principal, jointly with local law 
enforcement, fire, public safety, school resource officers, and emergency preparedness officials, shall review the plan at 
least once annually and shall revise the plan as necessary.  In reviewing and revising the plan, the principal and such officials 
shall consider and include input, if appropriate, from students enrolled in the school and their parents, teachers at the 
school, other school employees, and community leaders.  When conducting the annual review for a high school, the school 
principal shall seek input from the president of the senior class or the president of the student council, and at least one 
other responsible student selected by the principal as representatives of students enrolled in the high school.  Each principal 
shall submit such plan in writing to the Superintendent for approval at least once annually, including upon each revision, and 
shall notify all teachers and other school employees of the contents of the plan and any revisions made to it.  Within the first 
thirty (30) days of each school year, each principal shall conduct a safety drill to rehearse the components of the Crisis 
Management and Response Plan.  Not later than seven (7) days after the drill, the principal shall submit a written report 
summarizing the details of the drill to the Superintendent. 

SCHOOL SAFETY & OPERATIONS      2022-2023 Total Funding Commitment  
$1,924,325 
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Note:  Indirect costs are not included in the funding commitments shown above. 
 

LEA 2022 - 2023 ARAP Status 

 ARAP Approved 

 ARAP Approved with contingencies: ARAP returned to LEA to revise based on reviewer 
feedback/comments  

 ARAP not approved: LDOE Consultation Required -- ARAP returned to LEA to 
correct based on reviewer feedback/comments 

Reviewer 
Initials  

Click or tap here to enter text. 

Date  Click or tap to enter a date. 

  

 

PROFESSIONAL LEARNING & DEVELOPMENT   2022-2023 Total Funding Commitment 1,842,314.00$                    

SCHOOL SAFETY & OPERATIONS      2022-2023 Total Funding Commitment 1,924,325.00$                    

2022- 2023   Total Funding Commitment 7,305,199.00$                    

Budgets in eGMS should be revised to reflect key investments funding commitments captured in the LEA’s 2022 - 2023 

Academic Recovery and Acceleration Plan. 

ATTENDANCE & WELL-BEING     2022-2023 Total Funding Commitment 1,283,081.00$                    

RECOVERY AND ACCELERATION     2022-2023 Total Funding Commitment 2,255,479.00$                    

Please recheck your plan to ensure you followed the below directions. 
 

Directions: For plan approval, the following must be completed:  
Data must be used when providing a narrative response to a key investment.  

LEA should not write a narrative if a different funding source is being used for a specific key investment or 
indicate N/A. 

LEA should indicate the funding amount for each specific key investment that will use ESSER funding.  

All grade-levels should be represented in your plan (federal requirement); however, grades 4th – 8th data 
should be specifically referenced in the Recovery and Acceleration Commitment section of the plan (state 
requirement – Act 294).  

If other is selected as an option, please add content to represent “other”.  


