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1. Aims 

The overarching aim of our curriculum is expressed in the motto:  

 

Respice finem 

 

This means to have full regard to the true end of all activity, both proximate and ultimate.  It is 
structured around an implicit and explicit exploration of two fundamental: 

 

i. What is true – (and what grounds do we have for knowing)? 

ii. How should we live – and why? 

 

The ‘curriculum’ includes all subject based and non-subject based activity.  Together, it looks 
to contribute to the integration of reason and revelation into a lived experience of faith 
expressed as a deepening personal relationship with Christ. 

The School aims to build and sustain a culture where faith can grow and thrive, energized by 
contemporary challenges; it aims to form young men and women intellectually, spiritually, 
ritualistically and ethically, such that they can shape their culture for the common good.   

It focuses on developing a school culture that can strengthen faith and character and a faith 
and character that can strengthen culture. 

The formation of Catholic character underpins all that goes on across the School.  This can be 
expressed as the development of virtue, engagement with the liturgical cycle, teaching and 
learning that is capable of exploring the sapiential dimension of knowledge and engage 
constructively with both wider Catholic and non-Catholic culture. 

 

Whilst the whole school curriculum looks to build pupils in the cardinal virtues of prudence, 
fortitude, justice and temperance, the subject based activity looks to: 
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a. Instill an understanding of the contemporary, past and other worlds.   

It explores the question: What is worth knowing and why? 

 

b. Inspire in pupils a genuine curiosity about themselves and the world through subject 
based disciplines and to form in them the good study habits to pursue that curiosity 
well beyond their time at the school 

It explores the question: How does this knowledge and understanding unlock or relate 
to the questions that my mind and heart really need to wrestle with?  What, in short, is 
the point of all of this? 

 

c. Inform wise decision making about themselves and the world around them, not least 
how they might contribute towards the building of the common good 

It explores the question: How should I live?/What does wise living look like now?  
What does living with a meaningful sense of purpose look like? 

 

Together these should enable pupils to engage in a lifetime of critical reflection and growth in 
understanding.   Pupils should leave the Oratory, not only furnished with a decent stock of 
knowledge and a high level of skill and competence about the world around them, but also 
inspired to make a positive contribution to it, whether as committed Catholics or as 
individuals of good will.  Both inside and outside the classroom, pupils should be challenged, 
encouraged and enabled to live up to and to live out their personal responsibility to act as a 
force for building the common good. 

 

 

The curriculum does this by: 

 

Emotional sensitization: behaviour strategies with clear boundaries that appeal to emotion 
and reason; cognitive re-framing; ethos modification/nudge, habituation and service learning, 
direct instruction/formation in the emotions and virtues; the role of emotional regulation, the 
importance of role modelling and emulation and the sapiential dimension of the arts 

Providing an ambitiously broad, deep, balanced and coherent education for all pupils, 
effectively integrating developments in personal character and self-awareness with 
developments in knowledge, skills and understanding 

 

Delivering a curriculum with a strong and intellectually ambitious academic core, expressed 
in subjects that include: Religious Education, Music, Classical and Modern Languages and the 
Humanities/Liberal Arts, in addition to the Scientific and Mathematical disciplines 

 

Focusing on the development of the good habits of character that enable pupils to grow 
morally, moving from self-regulation to freedom in the exercise of virtue.  The School focuses 
on the classical Theological and Cardinal virtues, namely: faith, hope, love, prudence, justice, 
fortitude and temperance 
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Forming pupils’ intellectual, artistic, musical, sporting and creative potential with an engaging 
education in the very best that has been thought, said and done in the differing disciplines of 
their subjects, engendering an appreciation of human creativity and achievement 

 

Developing pupils’ ability to think and act perceptively and critically, and to prepare them for 
the next stage in their journey, whether further study, higher studies, or employment 

 

Ensuring theological literacy about – and apprenticeship in - the Catholic worldview, enabling 
pupils to draw upon both reason and revelation in their understanding of reality.  As such, it 
accepts the dogmatic constitutions and teachings of the Second Vatican Council as an 
ecumenical council, and takes as an authoritative articulation of the faith the Catechism of the 
Catholic Church, revised ed 1999 

 

Engaging pupils in a range of co-curricular activities that enable them to identify and develop 
their interests, inclinations, talents and abilities 

 

Encouraging and enabling pupils to discern their gifts and talents, exploring how they may 
best use them to serve the common good, and to establish themselves as a solid, dependable 
cornerstone wherever placed 

 

Ensuring equal access to learning, with high expectations for every pupil, regardless of 
background, and appropriate levels of challenge and support 

 

Maturation over time, and breadth balanced out with depth are the core hallmarks 

 

 

2. Legislation and guidance 

 

This policy reflects the requirements for academies to provide a broad and balanced 
curriculum as per the Academies Act 2010. 

It also reflects requirements for inclusion and equality as set out in the Special Educational 
Needs and Disability Code of Practice 2014 and Equality Act 2010, and refers to curriculum-
related expectations of governing boards set out in the Department for Education’s 
Governance Handbook. 

It complies with our funding agreement and articles of association. 

3. Roles and responsibilities 

 

3.1 The Governing Body 

The Governing Body will monitor the effectiveness of this policy and hold the Headmaster to 
account for its implementation. 

http://www.legislation.gov.uk/ukpga/2010/32/section/1A
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://www.gov.uk/government/publications/governance-handbook
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The Governing Body will also ensure that: 

 A robust framework is in place for setting curriculum priorities and aspirational targets.  
This currently falls within the remit of the Academic and Pastoral Committee 

 The School is complying with its funding agreement and teaching a "broad and balanced 
curriculum" which includes English, Maths, Science, religious Education within the 
Catholic tradition and RSE sensitive to this context 

 Enough teaching time is provided for pupils to cover the requirements of the funding 
agreement 

 Proper provision is made for pupils with different abilities and needs, including children 
with special educational needs (SEN) 

 All courses provided for pupils below the age of 19 that lead to qualifications, such as 
GCSEs and A-levels, are approved by the Secretary of State 

 The School implements the relevant statutory assessment arrangements 

 It participates actively in decision-making about the breadth and balance of the 
curriculum 

 Pupils from Third Form onwards are provided with independent, impartial careers 
guidance, and that this is appropriately resourced 

 

3.2 Headmaster 

The Headmaster is responsible for ensuring that this policy is adhered to, and that: 

 All required elements of the curriculum, and those subjects which the School chooses to 
offer, have aims and objectives which reflect the aims of the School and indicate how the 
needs of individual pupils will be met 

 The amount of time provided for teaching the required elements of the curriculum is 
adequate and is reviewed by the Governing Body 

 They manage requests to withdraw children from curriculum subjects, where 
appropriate 

 The school’s procedures for assessment meet all legal requirements 

 The governing board is fully involved in decision-making processes that relate to the 
breadth and balance of the curriculum 

 The governing board is advised on whole-school targets in order to make informed 
decisions 

 Proper provision is in place for pupils with different abilities and needs, including 
children with SEN 

 

 

3.3 Other staff 

Other staff will ensure that the school curriculum is implemented in accordance with this 
policy. 

 The lead Deputy Head will have operational oversight of the implementation of this 
policy and make recommendations on improvement 
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 Senior Staff are responsible for ensuring that Heads of Department implement this 
policy and its attendant procedures at the level of Heads of Department 

 Heads of Department are responsible for ensuring that this policy is reflected in their 
delivery.  They must plan, deliver, evaluate and account for this responsibility 

 Written permission must be sought from the Headmaster or his delegate if staff wish to 
invite in speakers, or use resources from campaigning or advocacy groups; when 
selecting to include the views of campaigning or advocacy groups or their resources, 
staff must be mindful of the need to safeguard pupils from extremist political or 
religious views, the need to uphold Fundamental British Values, curriculum relevance, 
the relative maturity of the intended pupils and the extent to which the resources 
support and develop or contradict, undermine or misrepresent the doctrines of the 
Catholic Church. 

4. Organization, planning and delivery 

 

Some principles: 

 

All pupils, regardless of Key Stage, are to receive 10% curriculum time for the delivery of 
Religious Education. 

RSE, FBV and elements of PSHE (Safeguarding, Anti-Bullying, Drugs, Gangs, Mental Health, 
Careers) are delivered through RSHEE, Science, the assembly schedule and ‘drop down’ days 

Restricted specialisation (options) takes place going into fourth form and going into sixth 
form 

In the vast majority of cases, pupils follow the full QCA recommended time allocation for 
examination subjects (i.e. early entry is the exception rather than the rule) 

Pupils must remain at their age-related level when following programmes (i.e. they cannot be 
accelerated into older age groups) 

The use of resources, stimulus materials or visiting speakers from advocacy or campaigning 
groups must first be agreed by the Headmaster. 

Public examinations for GCSEs can only be entered from the fifth form 

The School follows a 3 year Key Stage 3 

 

The structure for the academic curriculum is as follows: 

 

a. A 4 year Key Stage 2 in the Junior House 

b. A 3 year Key Stage 3 in the Senior School 

c. A 2 year Key Stage 4 in the Senior School 

d. A 2 year A-level course in the Sixth Form 

 

Within and relevant to each Key Stage pupils are expected to:  
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- understand the ‘grammar’, or nuts and bolts of their discipline, including the 
underpinning concepts of the discipline, with memorisation, repetition and rote 
learning forming important parts, with the emphasis on observation and memory; 

- understand the ‘dialectic’, or practical and discursive issues within their discipline, 
understanding the ‘how’ and the ‘why’ of subject specific knowledge and skills; 

- understand the underlying connections within and between their differing 
disciplines, applying their ideas to the practical, philosophical, spiritual, intellectual 
and moral problems and issues that life beyond the confines of the subject poses to 
them.  This enables an exploration of issues grounded in the subject, but that 
transcend beyond it, connecting with other areas of knowledge and experience. 

 

Teaching 

 

The subject based curriculum provides a useful vehicle through which character can be 
educated and formed 

Both technicist (technical elements of the subject) and relational approaches (teacher:pupil 
and pupil:pupil relationships) need to be evident in the teacher’s repertoire of strategies 

As a minimum, subjects are to be taught mindful of the following principles: 

 

a. Pace and challenge 

 

i. Single learning objectives, challenging for all 

ii. All pupils are expected to develop their knowledge and skills during the lesson 

iii. Formal, subject specific academic language is to be modelled by teachers and 
encouraged from pupils 

iv. Pitch the bar of expectation high for all pupils: at the level of behaviour, 
knowledge and skill 

v. Provide appropriate support and scaffolding to enable all pupils to achieve this 
level of expectation 

vi. Examples of excellence – whether pupil or teacher produced - are to be shared, 
discussed and deconstructed in the class 

vii. Subject content is to be engaging and challenging 

viii. Assessment criteria is to be referred to explicitly and integrated into the 
teaching, ensuring pupils understand it (in their own language) and know what 
it looks like in practice 

 

b. Explanation: the art of exposition 

 

i. Prior knowledge is to be established and used to build upon with new 
knowledge 

ii. Explanations need to focus on the key learning points, success criteria and 
subject threshold concepts 
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iii. Opportunities exploited to make explanations more concrete and credible, e.g. 
through demonstration, visual, practical, appropriate use of analogy, etc 

iv. Generate curiosity 

v. Be clear and concise, especially when subject matter is challenging 

vi. Teacher talk and gesture is to be enthusiastic, kind and including all 

 

c. Modelling 

 

i. Practical work and other activities are to be carefully modelled 

ii. Examples of excellent work are to be shared and compared 

iii. Exemplary examples of subject-specific products, including writing, are to be 
deconstructed and analysed with pupils 

iv. Subject-specific assessment tasks are to be modelled and co-constructed with 
pupils, integrating demonstration, explanation and realisation 

v. Teacher is to allow for critique of various models 

vi. Implicit thought processes need to be verbalised to illustrate how expert 
thinking/practical skills is/are done 

vii. Modelling needs to be scaffolded to maximise the learning for all pupils 

 

d. Practice 

 

i. Once pupils have had input from the teacher, they are to be given time to 
practise the new knowledge and skills 

ii. Mistakes need to be observed and corrected to ensure that practice moves 
towards perfection 

iii. Mistakes and shortfalls are to be utilised as a key aspect of learning 

iv. Practice needs to be supported by scaffolds and other support where necessary 

v. Scaffolds and supports need to be removed at the right time to allow for 
independence 

vi. Threshold concepts (e.g. key subject specific knowledge and skills) need to be 
practised regularly to improve memorisation and conceptualisation 

 

e. Feedback 

 

i. There needs to be a good mixture of verbal and written feedback 

ii. Pupils need to be encouraged to critique their work in the light of the 
assessment criteria and Key Stage end points 

iii. Feedback must, as a minimum, be kind, specific, precise and helpful 

iv. Feedback must also be designed to help pupils to think their way towards the 
answer 
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v. Feedback needs to be timed right, i.e. allowing pupils sufficient ‘struggle time’ 

vi. Pupils are expected to move towards ‘closing the gap’ by responding to 
feedback 

vii. Pupils need to be able to articulate clearly and precisely what it is that they are 
trying to achieve 

viii. Self-assessment strategies such as proof reading, editing and redrafting need to 
be employed to aid metacognition 

ix. Teaching needs to be flexible, responsive and calibrated to the performance and 
progress of the group – whilst keeping the stipulations of the relevant end 
points firmly in view 

 

f. Questioning 

 

i. Questioning should involve a wide range of pupils 

ii. Questioning should deepen and develop thinking and check for common 
misconceptions 

iii. Pupil responses should be developed by further questioning 

iv. Reluctant respondents are to be encouraged to respond by careful scaffolding 

v. Pupils are to be encouraged to respond to and evaluate the responses of their 
peers 

vi. Pupils are to be encouraged to ask questions 

vii. Pupils are to be expected to rephrase answers in standard English 

5. Inclusion 

 

Teachers set high expectations for all pupils. They will use appropriate assessment to set 
ambitious targets and plan challenging work for all groups, including: 

 More able pupils 

 Pupils with low prior attainment 

 Pupils from disadvantaged backgrounds, including those in receipt of Free School Meals 
and the Pupil Premium 

 Pupils with SEN 

 Pupils with English as an additional language (EAL) 

Teachers will plan lessons so that pupils with SEN and/or disabilities can study every 
National Curriculum subject, wherever possible, and ensure that there are no barriers to 
every pupil achieving. 

Teachers will also take account of the needs of pupils whose first language is not English. 
Lessons will be planned so that teaching opportunities help pupils to develop their English, 
and to support pupils to take part in all subjects. 

Further information can be found in our statement of equality information and objectives, and 
in our SEN policy and information report. 
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6.  Handling sensitive issues 

 

If staff are handling material of a potentially sensitive political or cultural nature, then they 
must ensure that discussions remain fruitful and that materials are well selected, with 
alternative viewpoints and critiques meaningfully explored.   

7.  Monitoring and continuous development arrangements 

 

In every area, the School strives for a culture of supportive, developmental monitoring that 

comprises of at least: high levels of open communication, feedback and transparency, 

accuracy and articulation, a culture of high challenge, high support and low threat, ongoing 

risk management, and ongoing staff development and coaching.  The spirit of monitoring is 

open and collaborative, with reviews approached as a means to reduce risk and build 

capability, rather than as a mechanism to ‘catch people out’.  The ideal is a self-improving, 

self-correcting team. 

It aims for a culture where issues are readily surfaced and shared and timely and constructive 

interventions are implemented collegially to solve the problems. Where there are issues, the 

process should assist in using these as a starting point for learning opportunities and 

reflection. 

The goals of such quality management are as follows: 

i. To improve the skills and capabilities of a department, section, or its members, 

through feedback,  instruction and coaching 

ii. To reduce the risk of departmental – and pupil – underperformance; and/or, that 

the Department will fail to deliver from its angle on the School’s overall educational 

objectives 

iii. To provide confidence and points of reassurance to Governors and the Headmaster 

that important units of the School are being well run and that they are on target to 

achieve challenging standards on behalf of our pupils 

Monitoring is based upon a number of ongoing activities, procedures, standards, and 

assessments relying upon both quantitative and qualitative indicators.  The focus of the 

monitoring is tailored to departmental need, as suggested by the issues that are surfacing.  

This could range from compliance with external regulatory standards (e.g. Ofsted) to an 

emphasis on learning and coaching.  It supports both departmental processes and outcomes.  

Such indicators are based on: the Teachers’ Standards, estimation, discussion, and examples 

of best practice; comparing progress against KPIs and agreed milestones, especially for key 

assessments; observed behaviours and actions; discussion with team members; feedback 

from other functions and sources; figures and statistics; progress against project and personal 

action plans.  Written controls include the reporting documents set out below. 

Heads of Department and Senior Staff will use the following activities, processes and 
standards to monitor and improve departmental performance: 

 Outcomes of departmentally scheduled summative internal, standardised and 
moderated progress assessments 
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 Outcomes of whole school summative assessments, e.g. RATs, GATs, CATs 

 Outcomes of internal mocks and trials 

 Outcomes of external, public examinations 

 Schemes of Work 

 Lesson observations 

 Work scrutinies 

 Academic Walks 

 Resource scrutiny 

 Meetings and minutes 

 Centralising assessment processes and data and engaging in moderation practices at all 
Key Stages, internally and externally 

 Maintaining an up to date departmental handbook 

 Maintaining an up to date departmental file of evidence 

 Engaging in the Quality cycle through the annual Self-Assessment Review, Ofsted Quality 
of Teaching and Learning Self-Evaluation and diagnostic reporting on departmental 
outcomes at the Headmaster’s request 

 Pupil questionnaires in the sixth form must be issued termly by Heads of Department, as 
part of a process of constructive dialogue 

 Recording and reporting internal results of baseline data, internal examination 
(mock/trial) performance, available value added forecast data and actual outcomes in 
public examinations 

 Engaging in the Internal Quality Review audit process, conducted by Senior Staff 

 Engaging in external reviews, conducted by reviewers organised by Senior Staff 

 Appraisal as a means to building capacity and capability 

 

Heads of Department also have responsibility for monitoring the way in which resources are 
stored and managed. 

 

Senior Staff monitor Heads of Department by: 

 Supporting HoDs and signing off on the completion of their Self-Assessment 

evaluations, prior to submission to the Headmaster and the annual validation panel 

 Mid-year Action Plan reviews with all departments for which Senior Staff are 

responsible 

 Leading on Internal Quality Reviews of selected departments and producing written 

reports on them for HM 

 Scheduled monitoring, e.g. observations, academic walks, book scrutinies, internal and 

external results analysis 

 Spot check monitoring 
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 Leading on, and being responsible for relevant strands of the Ofsted Self-Evaluation 

templates 

 Contributing to and delivering on specific angles of the School Improvement Plan 

 

The Headmaster monitors staff through: 

 Evaluation of internal and external whole school results outcomes, including using VA 

data (FFT, SMID/L3VA and Alps) 

 Evaluation and interrogation of the Self-Assessment Reports, Internal Quality reviews, 

Ofsted Self-Evaluation templates, School Improvement Plan and the Risk Register 

 Walk-about presence in the classrooms 

 Collating and submitting reports to the Academic and Pastoral Committee 

If, through the quality cycle, it becomes clear that fundamental standards are not being met, 

timely deadlines are being missed, or that there is significant lapse behind plans, then 

immediate support and remedial action will be taken.   

Governors monitor whether the school is complying with its funding agreement and teaching 
a “broad and balanced curriculum” which includes the required subjects, through: 

1. The Headmaster’s Termly Report to the Governors 

2. The Risk Register 

3. The School Improvement Plan 

4. Whole School Ofsted Self Evaluation 

5. Support and challenge of the Governing Body 

6. The scrutiny of the Academic and Pastoral Committee 

7. School visits, including observations, academic walks and pupil focus group 
discussions 

8. Attendance at the annual Departmental Validation Panel 

 

This policy will be reviewed annually by the Headmaster. At every review, the policy will be 
shared with the full governing board. 

7. Links with other policies 

This policy links to the following policies and procedures: 

 Behaviour Management 

 RSE/RSHE policy 

 Careers Policy 

 Pupil Premium policy/strategy 

 Assessment policy 
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 Non-examination assessment policy 

 SEN policy and information report 

 Equality information and objectives 

 


