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About this Workbook
This workbook is designed to accompany the Effective Utilisation of Education Assistants learning module, 
which has been developed by the Western Australian Department of Education’s Schools of Special 
Educational Needs.
The module has been developed in two versions – a self-paced online version and a facilitated face to face 
version. This workbook applies to both versions.
Where you see reference to activities, they are intended as discussion in the facilitated version, and as 
self-reflection in the self-paced version. When viewing this workbook in a suitable PDF reader application 
(see page 2) you’ll have access to an interactive version of this workbook, complete with navigation 
buttons and fillable fields.
Further instruction is included throughout the module and workbook.

Web link: http://det.wa.edu.au/oneclassroom/detcms/portal/
One Classroom

http://det.wa.edu.au/oneclassroom/detcms/portal/
http://det.wa.edu.au/oneclassroom/detcms/portal/
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About this Workbook 

Getting the most out of the interactive workbook
To use the workbook most effectively, refer to the following tips.

1. Opening the workbook in a suitable PDF reader
In order to use the interactive features of the workbook, you need to open the PDF in a suitable PDF reader 
application on your computer or device. For example, to open the workbook PDF in the iBooks application 
on the iPad:

1  Tap the Sent to icon

2  Tap the Copy to iBooks icon

If you don’t have access to a PDF reading 
application on your device or computer you can 
download and install the free Adobe Acrobat 
Reader from: https://get.adobe.com/reader/.

1

2

Figure 1 – Opening the 
workbook PDF in iBooks on 
iPad

https://get.adobe.com/reader/
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About this Workbook 

2. Using the in-built navigation features of the workbook

The workbook uses many labels to aid navigations. These include the coloured labels along the top of each 
page, the Previous and Next icons, words with dotted lines under them, and the Home icon, Contents, 
Glossary and Reference labels. 
To navigate to the relevant place in the workbook:
• Click or Tap the label or icon

Figure 2 – Labels and Icons help you navigate easily through the workbook
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About this Workbook 

3. Using the in-built interactive elements of the workblook

When the workbook is opened in a suitable PDF reader application on a computer or device, it is designed 
to be filled in.

To fill a checkbox with a checkmark:
• Click or Tap on the checkbox

To fill in a text field:
• On a device: Tap on the text field to bring up the keyboard 
• On a computer: Click in the field and type 

Figure 3 – Typing text into a 
text field after tapping on the 
field on iPad



Contents Glossary References About… Part 1 Part 2 Part 3 Assessment

5

Research Base 

Research Base
The Effective Utilisation of Education Assistants module is based on extensive research into the 
deployment, preparation and practice of education assistants (EAs). The cornerstone of this research base 
is the Deployment and Impact of Support Staff Project (DISS), the largest study of EAs in the world. This 
British study conducted by researchers Webster, Russell and Blatchford used 18,000 survey responses 
from school leaders, teachers and EAs, plus analysed the data of 8,200 students. 
The findings from the DISS study were used to develop the Making Best Use of Teaching Assistants 
Guidance Report (Sharples, Webster, Blatchford, 2015) which informs best practice on the deployment, 
preparation and practice of EAs; Maximising the Impact of Teaching Assistants (Webster, Russell and 
Blatchford) and The Teaching Assistant’s Guide to Effective Interaction (Bosanquet, Radford and Webster, 
2016). The content in this module has been guided by the above publications, but adapted to take into 
account the unique Western Australian context.
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Part 1 Shared Understandings
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1.1 Building Shared Understandings
Shared understandings are at the heart of a strong and positive relationship between education assistants 
(EAs) and teachers. This relationship can be a major contributing factor to improved student learning 
outcomes. Teachers and EAs need to be on the same page about a number of important aspects that 
ensure the successful running of classrooms. These include knowledge of and understandings about roles, 
learning outcomes, education plans, the task, feedback, ways to promote independence and each other’s 
expertise. We will explore these in greater depth below.

Roles

It is important that teachers and EAs are clear on their differing roles and 
responsibilities within the classroom. A good example is around planning. 
A teacher’s role as the classroom manager should be to write and direct the 
classroom program, including the writing of education plans.
An EA’s role is to “assist teachers in delivering planned education 
programs” (Department of Education, 2016). EAs should not be required 
to write documented plans as this is outside of their job description. 
Consult the Education Assistants’ (Government) General Agreement 2016 
and EAs’ Job Description Forms (JDFs) for more detail on the roles and 
responsibilities of EAs. 

Suggested times for chapter (minutes)

Reading, reflection and 
informal sharing

15

Time to complete activity 1 10

Time to complete activity 2 5

Total Time 30
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1.1 Building Shared Understandings 

Learning Outcomes

Teachers, in their role as the primary educator of all students in the class, 
determine what the learning outcomes for the class will be. As part of the 
planning process, teachers must explicitly share these outcomes with EAs. 
This allows EAs to deploy their skills to assist students to break learning down.

Education Plans

Students with additional needs will require additional educational planning 
in order to help them to access the curriculum. Formal education plans 
are called documented plans. A documented plan is “the umbrella term 
describing a range of ways of catering for the identified education needs of 
an individual student and/or a small group of students with similar education 
needs. Documented plans may take a variety of forms including Individual 
Education Plans (IEP), Individual Behaviour Plans, Individual Transition Plans 
(ITP) and Risk Management Plans (RMP).” (Department of Education, 2017)
EAs need to be aware of a student’s documented plan, as this contains 
goals for, strengths and weaknesses of the learner.
EAs are a crucial part of the assessment for learning process as they 
assist students to meet goals and help the teacher to determine if these 
goals have been met.

“ The evidence is clear 
that [EAs] are generally 
under-prepared for the 
tasks teachers ask them 
to do daily…”

(Webster et.al., 2016).
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1.1 Building Shared Understandings 

The Task

EAs need to be aware of the various elements of the task, including: 
• how the task can be broken down;
• the content (e.g. concepts and facts);
• the language being used; and
• the strategies or skills to be learned or practiced.

Feedback

EAs are well positioned to provide feedback to teachers on the amount 
of progress students have made towards outcomes, the amount and type of 
scaffolding provided and students’ attitudes towards learning. 
This feedback can help teachers to assess the progress a student has made 
towards their goals and determine if learning is pitched at the right level. 
In order for EAs to provide effective feedback to teachers, teachers need to let 
EAs know what feedback they are looking for.
Feedback can take different forms and incorporate varying degrees of 
formality. For instance, it could be a quick chat at a convenient time, or a more 
formal sit-down session with relevant documentation. Providing the EA with a 
simple feedback form on which to record important information is one of the 
most efficient ways for teachers and EAs to share feedback. 

“ The more the teacher 
receives feedback from 
student engagement, 
then the more likely he 
or she is to adapt their 
actions and expectations 
and thus students are the 
beneficiaries.”

(Hattie, 2014).
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1.1 Building Shared Understandings 

Shared Understandings about Promoting Independence

Research tells us that prioritizing learning over task completion leads to better 
educational outcomes. Teachers and EAs need to work together for this 
approach to be a success. EAs need to be comfortable with the knowledge 
that students actively engaged in learning may not complete the whole task. 
Teachers need to provide EAs with the comfort that a completed task is not 
the goal. Further detail about promoting the independence of students is 
available in the module and workbook. 

Each Other’s Expertise

Teachers should recognize that EAs may have considerable skills and 
knowledge in particular areas, and can be an invaluable resource in assisting 
students towards improved educational outcomes.
EAs may have greater knowledge in some areas than teachers. An example 
of this might be in the area of manual handling of a student with a physical 
disability.
EAs may have received training, and have prior experience, that puts them in 
the best position to assist a student. However, this does not mean teachers 
can disregard their duty of care for students. Teachers should maintain a 
strong awareness of the circumstances surrounding the specialised skill the 
EAs has. Likewise, both teachers and EA should recognize that teachers remain 
the expert on achieving student learning outcomes for all students in the class, 
including those with special needs.

“ The education assistant 
and the classroom teacher are 
a team, and communication is 
the lynchpin of any team. It is 
imperative for quality teaching 
and learning to occur that the EA 
is given explicit information as to 
what they are required to do.”

Andrea Buchanan, Consulting Teacher, 
Schools of Special Educational Needs
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1.1 Building Shared Understandings 

The challenge of making time
One of the barriers to teachers and EAs sharing understandings is the lack of time 
to meet. The DISS project results revealed that the majority of teachers and EAs did 
not have formal preparation and meeting times. EAs were often in a position where 
they had to learn the task, content and language of the lesson at the same time as 
the students – during the lesson. This same research shows that only one in four 
teachers have time set aside to communicate outcomes and feedback with EAs 
(Sharples et.al, 2015).
Imagine a scenario where a Special Needs EA is supporting a student with autism 
spectrum disorder (ASD). In this scenario, the teacher and EA have no time set aside 
to meet and limited strategies in place to share important information. The EA has 
to rely on gathering on-the-spot information about the lesson during the teacher’s 
delivery. If the student with ASD requires the EA to facilitate breaks outside of the 
classroom, this reduces the opportunities for the EA to gain information about what 
their role requires. This makes the EA’s job almost impossible. 
There can be no doubt that teachers and EAs making time to communicate is 
essential to the learning outcomes of students.

How can important information be shared?
Teachers and EAs need to be flexible and creative in order to find ways to share 
information. There is no one-size-fits-all approach. The table on the following page 
contains suggestions from Western Australian educators about how teachers and 
EAs can share information. Each school must consider their unique context to find 
ways that work for their school.

“ Flexibility + creativity + 
schools unique context =  
effective shared undersandings.”
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1.1 Building Shared Understandings 

Shared Understanding When, where or how teachers and EAs could share this information

Roles • teachers could consult the EA Job Description Forms (JDFs)
• teachers and EAs could undertake professional learning together 

that clarifies roles and responsibilities

Learning Outcomes • teachers could create a section in their daily work pad for EAs
• teachers could make documented plans available to EAs on a daily 

basis
• EAs could attend cell/department meetings twice a term*
• EAs could attend staff meetings*

Education Plans • teachers could make education plans available to EAs on a daily 
basis

• teachers could leave room on an education plan for EAs to 
comment on student progress

• EAs could contribute to planning/review of documented plans

The Task • teachers could create a section in their daily work pad for EAs
• during the lesson, teachers could write the task on the board
• EA could consolidate knowledge of the task while the teacher 

explains it

“ Many [EAs] report feeling 
underprepared for the tasks 
they are given. They ‘went into 
lessons blind’ and had to ‘tune 
in’ to the teacher’s delivery in 
order to pick up vital subject and 
pedagogical knowledge, tasks and 
instructions.”

(Sharples, et.al, 2015).

* Please contact school leaders and/or consult the Education Assistants’ (Government) General Agreement 2016 for 
further information about education assistants’ participation in meetings.
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1.1 Building Shared Understandings 

Shared Understanding When, where or how teachers and EAs could share this information

Feedback • teachers and EAs could share informal feedback during class time
• EAs could provide formal feedback on a feedback form
• teachers and EAs could communicate via email
• teachers and EAs could use a communication book
• EAs could write feedback on the back of the student’s education 

plan

Understandings about Promoting 
Independence

• teachers and EAs could undertake professional learning together 
about strategies for promoting independence

• teachers could promote a classroom culture that prioritises 
learning and independence over task completion
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1.1 Building Shared Understandings 

Ten Minutes a Day…

EAs and teachers finding just a few moments each day to plan and communicate can be enough, but only if 
the right systems are in place.

The kinds of supports that underpin “ten minutes a day…” are : 

“ Without the right 
systems in place, teacher/EA 
communication is really difficult.”

Dianne Searle, Consulting Teacher SSEN

* Please contact school leaders and/or consult the Education Assistants’ (Government) General Agreement 2016 for 
further information about education assistants’ participation in meetings.

EAs attending 

cell/department/

learning area 

meetings twice a 

term*

Teachers leavingEAs notes on the daily work pad

EAs having easy
access to 

education plans

EAs using a

feedback form
Teachers and EAsusing email

Teachers writing 
the task on the 

board
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1.1 Building Shared Understandings 

The Feedback Form – A great way to start sharing understandings

In John Hattie’s Visible Learning, feedback was identified as one of the top ten high-impact teaching 
strategies. As EAs may spend more time with individual students than the classroom teacher, EAs can be in 
an excellent position to be part of the feedback process by bringing information back to teachers about the 
impact of their teaching. After being provided with this information, teachers are then more likely to “adapt 
their instructional methods and attend carefully to their students’ learning progress.” (Hattie, 2014)
A good way for teachers and EAs to share feedback is through the use of a feedback form.
A feedback form is a simple proforma that an EA can use to record on-the-spot observations on student 
progress. This feedback form can then be attached to a student’s piece of work to provide teachers with 
information about:
• how independently the student did each part of the task;
• where the student experienced difficulty;
• the strengths of the learner; and
• ways students can better access the curriculum.

 A feedback form should contain:

• the objective or learning outcome for the lesson (provided by the 
teacher);

• space to record the steps of the task; and 
• a simple key and space that allows the education assistant to share 

with the teacher the level of support student required.

“ The more the teacher 
receives feedback from student 
engagement, then the more 
likely he or she is to adapt their 
actions and expectations and thus 
students are the beneficiaries.”

 (Hattie, 2014)
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1.1 Building Shared Understandings 

Feedback form
Learning Objective/Outcome:

Student: EA:

Key:  

  could do independently  some support needed (describe)   extensive support needed 
(describe)

Step of Task Level of Support Required

Increase and decrease by number sequences 
e.g., twos, threes, fives and tens (ACMNA026)

Meg Person

1. Get your hundreds square

Didn’t see the pattern counted step-by-step
Made little mistakes

Made little mistakes because they were counting by ones. 
Common numbers didn’t line up

2. Colour 2x table blue

3. Colour 5x red

4. List numbers common to 
both 2x and 5x tables

Mrs Smyth

Figure 4 – A feedback form Optional Download: 
Feedback Form

You can download this resource by 
following the link https://goo.gl/Ky2yZi

A simple key that allows the EA 
to share with the teacher levels of 

support required by the learner

Space to record the steps  
of the task.

The objective or learning 
outcome for the lesson  
(provided by teacher)

Space for EA to share level of 
support student required.

https://connect.det.wa.edu.au/group/staff/community/learning-content?coisp=DomainCommunity:744959478#809047_1
https://goo.gl/Ky2yZi
https://connect.det.wa.edu.au/group/staff/community/learning-content?coisp=DomainCommunity:744959478#809047_1
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Activity 1 – How Do We Share Understandings? 

Activity 1 – How Do We Share Understandings?
The following checklist contains strategies for sharing information and understandings between teachers 
and EAs.

1. Tick the strategies you have tried: 

Sharing understandings about teachers and EAs’ roles

 Teacher could consult the EA JDF

 Teachers and EAs could undertake professional learning together that clarifies roles and 
responsibilities

Sharing desired student learning outcomes with EAs

 Teacher could create a section in their daily work pad that contains direction for EAs (e.g. outcomes, 
details about the task etc.)

 Teachers could make documented plans available to EAs on a daily basis

 EAs could attend cell meetings twice a term*

 EAs could attend staff meetings where possible*

Optional Download:  
Checklist

You can download this resource by 
following the link https://goo.gl/Ky2yZi

* Please contact school leaders and/or consult the Education Assistants’ (Government) General Agreement 2016 for 
further information about education assistants’ participation in meetings.

https://goo.gl/Ky2yZi
https://connect.det.wa.edu.au/group/staff/community/learning-content?coisp=DomainCommunity:744959478#809047_1
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Activity 1 – How Do We Share Understandings? 

Sharing education plans with EAs

 Teachers could make documented plans available to EAs on a daily basis

 Teachers could leave room on an education plan for EAs to comment on student progress

 EAs could contribute to planning/review of documented plans

Sharing the learning task (the lesson) with the EA

 Teacher could create a section in their daily work pad that contains direction for EAs (e.g. outcomes, 
details about the task etc.)

 Teacher could write the task on the board during the lesson

 EA could consolidate knowledge of the task while the teacher explains it

EA sharing feedback with the teacher about student progress

 Teacher and EA could share informal feedback whilst both roving around the room

 EAs could provide formal feedback on feedback form

 Teachers and EAs could use email

 Teachers and EAs could use a communication book

 EAs could write feedback on the back of the student’s documented plan
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Activity 1 – How Do We Share Understandings? 

Teachers and EAs sharing understandings about promoting independence

 Teachers and EAs could undertake professional learning together about strategies for promoting 
independence

 Teachers can tell EAs that it’s okay if students don’t complete the task or get the work right

 Teachers can promote a classroom culture that prioritises learning and independence over 
completing a task

Other

  

  

2. Describe a situation where you have used one of the above strategies.

3. Select a strategy you would like to try.



Contents Glossary References About… Part 1 Part 2 Part 3 Assessment

20

Activity 2 – Ways of Sharing 

Activity 2 – Ways of Sharing

1. Select two shared understandings you think need to be shared in your school.

 Roles

 Learning Outcomes

 Education Plans

 The Task

 Feedback

 Understandings about Promoting Independence

2. Using the table below, reflect on ways that you could share these within your school context.

Shared Understanding How this could be shared in your school context
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Activity 2 – Ways of Sharing 

3. Something our school does well is…

Shared Understanding How does your school do well

Return to the module
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Part 2 Roles, Responsibilities 
and Relationships
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Suggested times for chapter (minutes)

Reading, reflection and 
informal sharing

10

Time to complete activity 1 5

Time to complete activity 2 5

Total Time 20

2.1 Roles and Responsibilities

Role of an Education Assistant
The role of all education assistants (EAs) in Western 
Australia is “to assist the teacher in delivering 
planned education programs and encourage a 
supportive and inclusive learning environment.” 
(Department of Education, 2017) That being said, 
there are a number of types of EA, with each type 
containing duties that are particular to that role.
All EAs in Western Australia work under “some level 
of guidance”. The Education Assistants’ 
(Government) General Agreement (Department of 
Education, 2016) states that there is an 
“incremental progression” in the classification 
structure of EAs. This means that the expected level 
of skill, competency and responsibility of EAs grows 
as they progress through each level. For example, 
a Level One EA would complete tasks under teacher 
direction, with clear and explicit instructions given 
by the teacher. A Level Three EA, on the other hand, 
would work under limited guidance and supervision.“ The role of an education 

assistant is to support the teacher 
and work as part of a team to help 
students get the best out of their 
learning experience.”

Rebecca Ellis, Education Assistant
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2.1 Roles and Responsibilities 

Some examples of the types of EAs working in Western Australian public schools are: 

Education Assistant: Mainstream (Level 1)
Completes tasks under teacher direction, with clear 
and explicit instructions given by the teacher

Duties may include:
• assisting the teacher with the general care and 

wellbeing of students e.g. minor first aid
• maintaining equipment, materials and resources
• assisting students with toileting and, when 

necessary, cleaning soiled clothing and areas

Education Assistant: Special needs (Level 2)
Completes tasks under general guidance. Able to 
undertake roles and responsibilities without step-by-
step instructions and take into account the specific 
learning requirements of students.

Duties may include:
• implementing small group programs
• providing feedback to teachers or therapists
• and assisting the teacher to understand 

communication difficulties between the teacher and 
student

Education Assistant Special Needs (Level 3)
Works under limited guidance and supervision

Duties may include:
• assisting with training students in the acquisition 

of self-management skills
• maintaining records on behaviour management
• providing support and advice to teachers on the 

management program of students at risk

Education Assistant (Special Needs Lead)
Works under limited guidance and supervision (has a 
high level of responsibility within the school)

Duties may include:
• leading, mentoring and coaching other EAs
• assisting in planning, training and performance 

management of other EAs
• coordinating, collecting and reporting data at a 

whole school level
* This position currently cannot be established in 
mainstream schools.

Education Assistant (Auslan)

Works under limited guidance and supervision.

Can be expected to:
• interpret all that is said in and outside the 

classroom environment, and assist with the 
communicative needs of Deaf or Hard of Hearing 
students using Australian Sign Language (Auslan) 
or another sign language or sign system relevant 
to the child’s mode of communication

• orally interpret when a Deaf or Hard of Hearing 
student uses sign language or other sign systems 
to address the class, when working in a small 
group, communicating with another individual 
student or the teacher

• assist Deaf or Hard of Hearing students 
understand the education programs through 
teacher directed tutoring e.g. work on difficult 
vocabulary, clarify homework directions

• prepares for interpreting by pre-reading 
appropriate materials such as lesson notes

Note: the generic duties of an Education Assistant 
shall not take precedence over an Education 
Assistant’s (Auslan) primary responsibility of 
providing a sign language service for the student(s) 
to whom they have been appointed to assist.

For further information about the roles and 
responsibilities of EAs, consult the EA Job Description 
Forms (JDFs) and/or the Education Assistants’ 
(Government) General Agreement 2016.
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2.1 Roles and Responsibilities 

The Importance of Knowing Each Other’s Role 
Teachers and EAs often work in close proximity with each other in a complementary way. Because of this it 
is very important that both teachers and EAs know the fundamental differences in each other’s role.

Teacher Teacher and EAs EA

Annual Salary 

Classroom manager

Writes and directs program

Line managed by school leaders

Appointed to school, not the 
student

Entitled for professional learning 

Duty of Care

Valued member of a team

Standards and Integrity 
directorate policies and 
procedures apply (Clause 64.1: 
EA General Agreement)

Paid hourly – flexible hours 
(Clause 54.1a: General 
Agreement)

Directed by teacher Assists to 
implement program

Line managed by Manager 
Corporate Services for industrial 
issues and by school leaders for 
professional performance and 
duties

Table 1 – Comparison of teacher and EA roles and responsibilities

*Clause 64.1 of the Education Assistants’ (Government) General Agreement of 2016 AG of 2015 states that “The parties 
to this General Agreement acknowledge that the policies and procedures that are to be adopted by the Department for the 
Standards and Integrity Directorate will have application to all employees including those covered by this Agreement”.
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2.1 Roles and Responsibilities 

Common Misconceptions about the Roles and Responsibilities of EAs

Myth 1 – Special Needs EAs are responsible for the 
education program of the child they support

The classroom teacher is the classroom manager, 
which means they maintain the responsibility as 
primary educator of ALL students, including those 
with special needs. The EA’s role is to “assist with 
the delivery and assessment of planned education 
programs.” (Department of Education, 2017)

Myth 2 – It is not the job of a mainstream 
EA to assist a child with toileting.

One of the duties of a mainstream EA is 
to “[assist] students with toileting and, 
when necessary, cleaning soiled clothing 
and areas” (Department of Education, 
2017)

Myth 3 – The Special Needs EA should write and review the education plan for a child they support. 
It’s too difficult for the teacher to do this as they spend less time with the child.

In an increasingly complex teaching environment, it can be challenging for teachers to spend one-
on-one time with all of the students in their class. It can be easy to devolve the responsibility of the 
learning of a student with special needs (including the planning and evaluation of documented plans) 
to the EA that supports them, particularly if the EA is very capable. It is essential, however that the 
classroom teacher maintains the responsibility for deciding the desired learning outcomes for the 
student. The EA can play an important role in assisting the student to achieve these outcomes, and 
communicating with teachers the progress students have made towards goals. Flexibility and creativity 
is required for teachers and EAs to make time to share with each other the progress of students, and 
for teachers to spend time with students with special needs. The Students at Educational Risk Policy 
states that “principals and teaching staff will develop and implement processes to identify, provide for, 
monitor and report on students who may be at educational risk.” (Department of Education, 2017)
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2.1 Roles and Responsibilities 

Professional Conduct
Both teachers and EAs are required to comply with the Department of Education Code of Conduct. 
This is a document that “provides a set of general principles to guide Departmental staff in their 
conduct as employees. These principles are designed to give guidance to Department employees 
when making both professional and personal decisions.” (Department of Education, 2017)
In simple terms, how employees conduct themselves at work and outside of it can reflect on how 
professionally they are perceived in their working environment. Employees of the Department of 
Education are classed as public officials and as such it is important that their personal behaviour 
upholds and demonstrates the Department’s values and principles even when not at work.

For further information, see The Department of Education Code of Conduct, 
Handbook – Code of Conduct and Guidelines of Use of Social Media

Optional Further Reading
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2.1 Roles and Responsibilities 

Stop, Think, Act
If employees are unsure of an action they are about to take, the Department of Education recommends 
using the stop-think-act approach.
Before you act, ask yourself:

Stop

Think • 

Act

• Am I doing the right thing?
• How could others judge my actions?
• How could my actions impact on others?
• Should I discuss this with someone else?
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Activity 1 – Whose Role is This? 

Activity 1 – Whose Role is This?
In the table below, place a tick in the correct column to show whose role the statement fits. 

Role EA Teacher Both

Classroom manager

Complying with the Code of Conduct

Assisting in implementing the teaching program

Writing the education plan

Providing feedback on students

Primary educator of all students

Breaking down learning for students
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Activity 2 – Making Good Decisions 

Activity 2 – Making Good Decisions
Using the stop-think-act approach, decide what the educator should do in the following scenarios:
1. Sharon works as an EA in a small town. She supports John, who has ASD. After a particularly difficult 

day with John, Sharon heads to the shops to get something for dinner. She bumps into a friend who 
asks her how her day was.

2. Jason is a teacher in a senior high school. He attends a buck’s night for a friend, where some video is 
taken of Jason and his friends in an intoxicated state. The groom-to-be encourages Jason to post the 
video on social media.

Return to the module
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2.2 Relationships

Strong relationships between teacher and EA are the cornerstone of a positive and successful classroom. 
The short film demonstrated a highly effective relationship between the teacher and EA. In the film, the 
teacher and EA shared a number of elements that led to their effective working relationship.
These included:

Communication

The teacher gave the EA explicit instructions on what they were 
doing and why. This included information being taught, skills to 
be learned, applied and practised, intended learning outcomes 

and the feedback that was expected. The EA was given the 
opportunity to give the teacher feedback.

Understanding

The classroom teacher had a strong understanding of the demands 
placed on an EA and what would need to be put in place for an EA to 
be successful at her job. The teacher respected the work being done 
by the EA.

JDF

Suggested times for chapter (minutes)

Reading, reflection and 
informal sharing

10

Time to complete activity 1 5

Time to complete activity 2 10

Total Time 25
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2.2 Relationships 

Flexibility

Both teacher and EA found that plans 
could change in an instant and that it was 
important for them to be adaptable and 
willing to change.

Sense of Humour

Having a laugh and seeing the humour in things was 
an essential element of the well-being of the EA and 
the teacher.

Respect

The classroom teacher and EAs both respected 
the skill and effort required to do their 
respective jobs.

“ Communicate what is 
expected, so that the work can be 
done as efficiently as possible.”

Coline Wanvyk, Education Assistant
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2.2 Relationships 

Great relationships at OUR school
A school in Perth’s northern suburbs reflected on what they felt were the keys to successful teacher/EA 
relationships. Below is a selection of their responses. 

Debriefing

Positive 

acknowledge-

ment of each 

other’s efforts 

Sharing the 

learning 

outcomes for 

the child

I start 10 min. 
before 

student 
enters room 

Hard copy of 

plan for day 
Trust and 

Respect

Understanding what each 
person can offer to the 

other 

Not taking 
everything 

too seriously

Being 

adaptable Compassion 
and 

understanding 

Collaboration 
– team 

approach

Work together 
for solutions

Understanding 
of each other’s 

skill sets 

EAs involved and consulted in planning 

Play to 

each other’s 

strengths 

Professionalism 

Support 
network
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Activity 1 – Looking Ahead 

Activity 1 – Looking Ahead
Reflect on your own teacher/EA relationships.

1. Next to the ticks write down two strengths of your current working relationships.

  

  

2. Next to the wish, write down an area you would like to improve in your working relationships.

  

“ I think the most important 
thing is to be adaptable.”

Maz Bather, teacher  
(and former education assistant)
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Activity 2 – Relationship focuses for our school 

Activity 2 – Relationship focuses for our school
Decide upon one focus element of effective working relationships that your school could focus on.  
List two strategies your school could use to help support the use of this element. 

Example: 

Focus Relationship Element Strategies To Use This Element In Your School

(e.g. communication, sense of humour, 
flexibility, understanding, respect)

Communication 1.  EAs could use a feedback form

2.  Teachers could make documented plans available 
to EAs

Focus Relationship Element Strategies To Use This Element In Your School

(e.g. communication, sense of humour, 
flexibility, understanding, respect)

1. 

2. 

“ EAs appreciate being 
involved and consulted 
about specific students 
whom they have worked 
with over the years when 
planning lessons etc.”

Nicole Gusterson,  
Education Assistant 

Return to the module
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Part 3 Promoting Independence
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3.1 Questioning

UK researchers Sharples, Webster and Blatchford (2015) produced a guidance report to assist schools 
in effectively utilising education assistants (EAs). This report was based on extensive research into how 
schools were using EAs and the effects that EAs were having on student outcomes.
Some interesting findings from the research were around the use of questioning techniques. 
The researchers found the following:

good questioning skills lead to better outcomes for students;

in certain situations (such as when the teacher is instructing and when 
students are working with their peers) the best support the EA can provide is 
to deliberately reduce verbal interactions; and

providing EAs with professional learning about effective questioning was one 
of the best ways to improve their practice.

Suggested times for chapter (minutes)

Reading, reflection and 
informal sharing

15

Time to complete activity 1 8

Time to complete activity 2 7

Total Time 30
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3.1 Questioning 

Closed Questions vs Open-Ended Questions
The type of questions we use have an effect on students’ learning. In particular, using open-ended 
questions has been shown to promote thinking and independence in students. On the other hand, using 
closed questions has been shown to shut down learning. Let’s compare open-ended and closed questions.

Closed Questions Open-Ended Questions

can often be answered by a yes or no
are designed to make the student think about what 
they know

only ask for specific information help EAs work out what students understand

don’t take long to answer
help students to think about ways to solve 
problems

Examples include: 
Was the dog happy to be home? 
Did Peter learn his lesson?

Examples include: 
How did the dog feel? 
What did Peter learn?

“ …closing down talk and 
spoon-feeding answers can…
limit understanding, weaken 
pupils’ sense of control over their 
learning and reduce their capacity 
to develop independent learning 
skills.”

(Sharples et.al. 2015)
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3.1 Questioning 

Using a Question Bank
It can be difficult to think of open-ended 
questions on the spot.
Using a question bank of sentence 
starters can help EAs to use open-ended 
questions when working with students. 

Figure 5 – A Question Bank

Optional Download:  
Question Bank

You can download this resource by 
following the link https://goo.gl/Ky2yZi

Question Bank
To get students thinking about a topic
What do you think…?

How do you think…?

Why do you think…?

What do you notice about….?

Why might…?

Tell me about…

To help students solve problems
What could you use…?

What’s your plan?

How can you fi nd out about…?

What do you know already that could help you…?

What happened when you got stuck before?

How can you use what you learned last week to help you here?

What can we use to help us with this?

Who else can help you?

What could help you avoid distractions?

What could you teach me about…?

Question Bank Page 1 of 1

https://goo.gl/Ky2yZi
https://goo.gl/Ky2yZi
https://goo.gl/Ky2yZi
https://connect.det.wa.edu.au/group/staff/community/learning-content?coisp=DomainCommunity:744959478#809047_1
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3.1 Questioning 

Uptake
Uptake is a questioning strategy where teachers and EAs use part of a student’s answer as the basis 
for their follow-up question. It is where a follow-up question includes elements of the student’s ideas. 
Education theorist Martin Nystrand (1982) identified uptake as a useful strategy to obtain longer and more 
thoughtful answers from students.

Example – The Angry Dog

’The dog was angry

You think the dog 
was feeling angry.  
Why do you think he 
was angry?

In this example, the EA has used part of the student’s answer as the basis for their follow-up question.

“New research has 
shown that improving the 
nature and quality of [EAs’] 
talk to [students] can 
support the development 
of independent learning 
skills, which are 
associated with improved 
learning outcomes.”

(Sharples et.al. 2015)
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3.1 Questioning 

When NOT to Talk
Although questioning can be a useful tool to promote learning, sometimes the best support an EA can 
provide is to purposely reduce their verbal interactions with students.
Sitting back quietly is useful in the following situations: 

When the teacher is presenting.

Sitting back while the teacher is talking helps build the relationship between 
the teacher and the student. Repeating what the teacher says unnecessarily is 
called “stereo teaching” and should be avoided.

When students are working with peers. 

Some of the best learning can take place when students are talking through 
problems with another student.

Straight after you’ve just asked a question.

It is important to allow a minimum of three to five seconds wait time to give 
students time to process the question and think about the answer. Some 
students will need longer wait time than this.

“ For that minute or second 
where you’ve virtually giving 
students the answer they might 
be feeling a bit better, but if you 
look at the big picture, it’s not 
helping their progress.”

Anonymous, Secondary Education Assistant
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Activity 1 – Developing Open-Ended Questions 

Activity 1 – Developing Open-Ended Questions
Below are some closed questions about the children’s story The Three Little Pigs. 
In the spaces provided, reword the closed questions so they are open-ended. The first example is done 
for you.

Closed Question Make it open-ended

Did you like the story? What did you like about the story?

Were the pigs scared 
when they saw the wolf?

Which house was the 
strongest?

Did the pigs come up with 
a plan to beat the wolf?
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Activity 2 – How Do I Use Questioning? 

Activity 2 – How Do I Use Questioning?
The following checklist contains questioning strategies that promote independence in students.

1.  EAs – tick the strategies you have used;  
Teachers – tick the strategies you have observed EAs are using.

 Do you use open-ended questions?

 Do you speak slowly and clearly?

 Do you ask questions to find out what students know and don’t know?

 Do you avoid rhetorical questions (e.g. That’s right, isn’t it?)

 Do you wait for at least 3-5 seconds after you ask a question to give students the chance to think and 
give an answer?

 Do you use resources such as question banks?

 Do you use “uptake”(e.g. repeat what the student said in their answer in your following question)?

 Do you avoid stereo teaching (unnecessarily repeating what the teacher says)?

 Do you sit back quietly when the classroom teacher is talking to the student?

 When students are working in groups, do you try to stay out of the discussion as much as possible?

Optional Download:  
Checklist

You can download this resource by 
following the link https://goo.gl/Ky2yZi

https://goo.gl/Ky2yZi
https://connect.det.wa.edu.au/group/staff/community/learning-content?coisp=DomainCommunity:744959478#809047_1
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Activity 2 – How Do I Use Questioning? 

2.  EAs – choose a strategy you would like to try;  
Teachers – choose a strategy you would like an EA to try in your class.

Return to the module
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Suggested times for chapter (minutes)

Reading, reflection and 
informal sharing

15

Time to complete activity 1 8

Time to complete activity 2 7

Total Time 30

3.2 Scaffolding
Bosanquet, Radford and Webster, co-authors of The Teaching Assistant’s Guide to Effective Interaction 
(2016) were particularly interested in exploring ways that EAs could support the independence of students, 
as evidence shows that this leads to improved student outcomes. The authors recommended EAs move 
away from the practice of just giving students the answer and emphasised the importance of EAs giving 
students a chance to solve problems for themselves then gradually increasing the amount of support when 
required.  This strategy is called least-to-most support. 
The term scaffolding has been widely used for many years in education. Bosanquet et.al. (2016) describe 
the term scaffolding as: 
• recognising a task as a series of smaller learning goals; 
• carefully observing the progress of [students] as they complete each part of a task; 
• only intervening if the pupil has not been able to overcome a difficulty independently; and 
• giving specific help or feedback. 

This chapter explores ways that EAs can scaffold using least-to-most support. 

“Let students make mistakes 
so they can learn from them.” 

Anonymous, Education Assistant
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3.2 Scaffolding 

Setting Up the Education Assistant for Scaffolding Success  
Teachers play a crucial role in the success or failure of EAs promoting the independence of students. 
In order for scaffolding to work, these factors need to be taken into consideration: 

The task needs to be set at the right level 

When teachers set a task for students, it is important that this task is not 
too hard and not too easy – within what Vygotsky describes as the Zone of 
Proximal Development (ZPD). Simply put, the Zone of Proximal Development 
is an overlap of what a student knows and doesn’t yet know. This zone allows 
students to apply prior knowledge to a new learning experience. In order for 
an EA to support a student’s independence, the task needs to be pitched at 
the right level.  If the task is too hard, the student will be unable to complete it 
with any degree of independence and the EA will be forced to provide too much 
support. Using data, teachers should strive to ensure that work is, to the best 
of their knowledge set at this “just right’ level. 

Important information needs to be shared with the EA 

EAs need to have a working knowledge of student learning outcomes, task 
requirements and required feedback. See Chapter 1 for more information on 
teachers and EAs sharing understandings. 

“It is the responsibility 
of teachers to plan tasks for 
[students] that fall within the 
space where the fringes of what 
a [student] knows and does not 
know overlap” 

(Bosanquet, Radford, Webster, 2016)



Contents Glossary References About… Part 1 Part 2 Part 3 Assessment

47

3.2 Scaffolding 

Teachers and EAs need shared expectations 

Least-to-most scaffolding takes time. Students who are actively engaged in the 
learning process may not finish the task they are working on. Teachers need 
to provide EAs with the comfort that a completed task is not the goal and that 
learning is being prioritised over task completion. Both teacher and EA should 
accept that the student may not complete the task set for them. 

A note about non-verbal support 
Wherever possible, EAs should use non-verbal prompts and clues. Verbal support is very 
difficult to phase out and can lead to dependency. Examples of non-verbal prompts and 
clues are: 
• pointing to an object; 
• moving an object closer; 
• a quickly drawn picture; and 
• using a highlighter.

“Providing students with 
answers + emphasis on task 
completion = dependent 
students.”

(Giangreco, 2005)
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3.2 Scaffolding 

The Steps of Scaffolding to Promote Independence

Step 1 – Teacher sets EA up for success

Classroom teacher supports the EA by:
• setting the task at the right level;
• sharing important information (e.g. outcomes and required feedback); 

and
• assuring the EA that learning is more important than task completion.

Step 2 – EA breaks down the task

Sometimes, students may find completing a task overwhelming. They are more 
likely to achieve success in their learning if the task is broken down into small 
steps. Below is a Maths task broken down into steps.
Task – On a hundreds square, shade 2x table blue and 5x table red. 
Which numbers are common to both?
Steps of task broken down:
1. Get your hundreds square
2. Colour 2x table blue
3. Colour 5x table red
4. Write down numbers common to both
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3.2 Scaffolding 

Step 3 – EA steps back to allow the student to self-scaffold

It’s really important to give students a chance to have a go by themselves, or 
self-scaffold. By close observation, the EA will notice when the student is not 
able to overcome a difficulty themselves. This is where they need to step in 
and provide help.

Step 4 –  EA provides the least amount of support and  
increases support when required

The trick to scaffolding is knowing the right amount of help to provide. If the EA 
provides too much help, the student isn’t given the chance to be independent. 
If they don’t give enough help, the student will find the task too difficult 
and give up. A good plan in to provide the least amount of help at first and 
gradually increase support until the student is able to do the task.
This scaffolding framework, developed by researchers Bosanquet, Radford and 
Webster, has been constructed specifically for the role of EAs.“Scaffolding becomes 

second nature to both education 
assistants and students but it 
does take time. With consistent 
practice, students will become 
familiar with being more active in 
their learning.” 

(Bosanquet, 2016)
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3.2 Scaffolding 

Figure 6 – The Scaffolding Framework (Bosanquet, Radford, Webster, 2016)

Most support

Least support
Self-scaffolding

Prompting

Clueing

Modelling

Correcting

Self-scaffolding: Education assistant sits back and observes the 
student, allowing them to draw on their toolbox of problem solving 
strategies.

Prompting: Education assistant provides the student with 
encouragement but no information about the strategy. 
For example: What do you need to do first?'

Clueing: Education assistant gives the student a small amount of 
information about a strategy to help students work out a solution 
for themselves. 
For example: Gesturing towards a set of counters. EAs should 
emphasise non-verbal clues where possible.

Modelling: Education assistant demonstrates the strategy to the 
student while they observe closely. 
For example: “I need to rub ten dots off the whiteboard. 1...2... 
“The student then tries the strategy.

Correcting: Education assistant gives the answer to the student.  
While occasionally appropriate, this should largely be avoided. 
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Activity 1 – Identifying Levels of Support  

Activity 1 – Identifying Levels of Support 
Below are different levels of support, taken from Bosanquet, Radford and Webster’s Scaffolding 
Framework. Match the terms with their description. 

Terms:
• Self-Scaffolding
• Prompting

• Clueing
• Modelling

• Correcting

Term Description

Education assistant provides the student with encouragement but no 
information about the strategy. For example: What do you need to do 
first?’

Education assistant gives the student a small amount of information 
about a strategy to help students work out a solution for themselves. For 
example: Gesturing towards a set of counters. EAs should emphasise 
non-verbal clues where possible.

Education assistant sits back and observes the student, allowing them 
to draw on their toolbox of problem solving strategies.

Education assistant demonstrates the strategy to the student while they 
observe closely. For example: “I need to rub ten dots off the whiteboard. 
1...2... “The student then tries the strategy.

Education assistant gives the answer to the student. While occasionally 
appropriate, this should largely be avoided.
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Activity 2 – How Do I Scaffold Learning? 

Activity 2 – How Do I Scaffold Learning?

The following checklist contains scaffolding strategies that promote independence in students.

1.  EAs – tick the strategies you have used;  
Teachers – tick the strategies you have observed EAs are using.

 Do you have access to important information from the classroom teacher  
(such as knowledge of the task, required learning objectives and outcomes)?

 Do you let students make mistakes so they can learn from them?

 Do you prioritise students learning over them finishing their work?

 Do you start off providing the least support and only increase your support when required?

 Do you prompt students to draw on their own knowledge about solving problems?  
(e.g. “What could you use to help you count those numbers?” 

 Do you use non-verbal prompts and clues where possible?

 After providing prompts and clues (or with new concepts), do you model the strategy to the student 
(use modelling)?

 After modelling a strategy, do you give the student a chance to have a go straight after you?

 Do you avoid correcting (e.g. avoid giving students the answer)?

 Do you expect it to take longer for children to problem solve for themselves?
Optional Download:  
Checklist

You can download this resource by 
following the link https://goo.gl/Ky2yZi

https://goo.gl/Ky2yZi
https://connect.det.wa.edu.au/group/staff/community/learning-content?coisp=DomainCommunity:744959478#809047_1
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Activity 2 – How Do I Scaffold Learning? 

 Do you avoid rushing along students to finish their work?

 Do you provide feedback to the teacher on how much support the student has required?

2.  EAs – choose a strategy you would like to try;  
Teachers – choose a strategy you would like an EA to try in your class.

Return to the module
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Suggested times for chapter (minutes)

Reading and reflection time 15

Time to complete activity 1 8

Time to complete activity 2 7

Total Time 30

3.3 Roving

As the classroom manager, the teacher should be the primary educator of all students in their class. 
The realities of a complex educational environment, however, can mean that teachers find it a challenge 
to get to all of their students. There can be a perception that students who are supported one-on-one by 
an EA may not require as much time with the teacher as other students and that the student with special 
needs has all their needs being taken care of by the EA.
It is important to note that the EA, however capable, is not a teacher and their role should only ever be one 
of support to the classroom teacher. Teachers need to spend time with their students with special needs. 
So how is this possible in a busy classroom?
EAs are able to facilitate the classroom teacher’s access to all of their students by a process called 
roving. Roving refers to moving with purpose around the classroom. It is where the EA moves around the 
classroom, assisting students in consolidating their learning and dealing with low-level disruption. When 
EAs rove, this is beneficial to student learning because it makes it possible for the classroom teacher to 
provide one-on-one support to students who need it.

“ While the EA is roving, it 
gives me a chance to work one-
on-one with those students with 
special needs.”

Marie Simpson, teacher
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3.3 Roving 

Answering Questions
A key skill in the EA roving process is knowing what to do when a student asks a question. The EA may feel 
the urge to simply provide the student with the answer. This can be problematic as:
• the question may require the teacher’s specific response;
• the question may involve complex topic understanding that only the teacher has (e.g. the EA may not 

know the answer); and
• it doesn’t promote the independence of the student.

There are better alternatives to EAs just giving students the answer to the question. We will explore these in 
the following chapter.

Setting EAs up for roving success
It is important to point out that without the necessary preparation, EAs will not be able to rove around the 
classroom effectively. 

Teachers can help make roving a success by.
• setting the task at the right level;
• sharing important information (e.g. expected outcomes and feedback); and
• assuring the EA that learning is more important than task completion.

See 1.1 Building Shared Understandings for ways teachers and EAs can share important information.

“ One of my main roles whilst 
roving is to assist students with 
their learning. Often students will 
find it difficult to learn as they 
don’t remember what they are 
required to do. I make sure I pay 
close attention when the teacher 
presents and sets the task.”

Annabelle Otterburn, Education Assistant
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Case Study – Annabel and Marie (Secondary School) 

Case Study – Annabel and Marie (Secondary School)

Figure 7 – EA Annabel with Connor (Year 10)

“ Results from 
observations made as part 
of the DISS project confirm 
teachers’ views that EAs 
had a positive effect in 
terms of reducing disruption 
and allowing more time for 
teachers to teach.”

(Sharples, Webster, Blatchford, 2015)
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Case Study – Annabel and Marie (Secondary School) 

Annabel works as an EA in a regional senior high school in the south west of Western Australia. In this 
school, they have introduced a subject-specific EA model. This model sees EAs working in a subject area 
(in Annabel’s case, HASS) and supporting students as they come to classes, rather than staying with one 
specific student and moving around the school. 
Annabel provides pedagogical support to groups across each class, as well as functional support for those 
students who may need it (for example, she supports a student with ASD with his organisational skills and 
emotional regulation.) Below are the steps she follows to rove successfully around the classroom.

Step 1 – Teacher sets EA up for success
Classroom teacher Marie supports Annabel by:
• setting the task at the right level;
• sharing important information (e.g. outcomes and required feedback);
• assuring the EA that learning is more important than task completion.

The advantage of the subject-specific EA way of working is that Annabel has developed a strong 
understanding of subject knowledge. This is further facilitated by her being based in the HASS office. 
Additionally, the school has provided professional learning for all EAs on classroom management 
strategies. This has set Annabel up with the skills to deal with low-level disruption.

Step 2 – EA pays attention while the teacher instructs the lesson
Annabel pays close attention while Marie delivers the lesson. This allows her to pick up additional 
information that she can use to assist students with their learning. Annabel uses her device to take 
a photo off the board. This can later be used to remind students of task requirements.



Contents Glossary References About… Part 1 Part 2 Part 3 Assessment

58

Case Study – Annabel and Marie (Secondary School) 

Step 3 – EA uses roving strategies 
Once the teacher has finished her explicit teaching, Annabel moves purposely around the room, 
observing the students and using her professional judgement to determine the required levels of support. 
When a student has a question, she responds to the question using a roving strategy (see Table 2 – Roving 
Strategies for EAs). At the same time, the classroom teacher is working one-on-one with students with 
additional needs, enacting her responsibility as the primary educator of ALL students in the class.

Step 4 – EA makes a note of feedback 
Annabel keeps brief notes on her clipboard on where students experienced difficulty and their levels of 
independence to feed back to the teacher.
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Case Study – Kristy and Alex (Primary School) 

Case Study – Kristy and Alex (Primary School)

Figure 8 – EA Kristy and Alex (Pre-Primary)
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Case Study – Kristy and Alex (Primary School) 

Kristy is an EA in a pre-primary classroom in the North-Eastern suburbs of Perth, Western Australia. She 
works alongside Maria, the classroom teacher. Kristy supports Alex (who has ASD) with routines and 
emotional regulation as well as assisting him to scaffold learning. Kristy is a highly accomplished EA. That 
being said, she is not a teacher. 
It is essential for Maria, as the classroom teacher and as the primary educator for ALL students in the 
class, to take responsibility for Alex’s learning outcomes. In order to do this, Maria must spend time with 
Alex. Even 5-10 minutes of one-on-one time shared between Alex and his classroom teacher will have 
considerable benefits. Kristy plays an important role in assisting Maria to enacting her responsibility of 
classroom teacher to ALL students in her class through roving.

Benefits of the classroom teacher spending one-on-one time  
with their student with additional needs

• Student receives explicit teaching from the teacher
• The teacher is able to gather data (anecdotal or other) to determine 

the student’s progress towards learning outcomes and goals in 
documented plan

• The teacher can gather feedback from the student in order to plan to 
meet their learning needs

• The teacher and student build a relationship
• The rest of the class see the student as a true member of the class
• The EA is freed up to work with other students in the class
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Case Study – Kristy and Alex (Primary School) 

Steps to Roving whilst in a Support Role

Step 1 – Teacher sets EA up for success
Maria has shared important information with Kristy to allow her to be able to do her job successfully. 
This includes:
• outcomes for the learner;
• task requirements;
• content/strategies/key language; and
• required feedback.

Step 2 – EA combines support role with observing the teacher
Kristy’s considerable expertise allows her to alternate observing the teacher with her support role for 
Alex. Kristy observes Alex and only steps in if she feels he needs support.

Step 3 – Teacher steps in

Figure 9 – Maria the classroom teacher explicitly teaching Alex
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Case Study – Kristy and Alex (Primary School) 

Once Maria has finished presenting the lesson, and the remainder of the class is consolidating their 
learning, Maria steps in to work one-one with Alex. She spends between 5 and 10 minutes explicitly 
teaching Alex.

Step 4 – EA roves
As the classroom teacher steps in to work one-on-one with Alex, Kristy roves around the classroom, sup-
porting students to consolidate their learning. She uses roving strategies to do this.

Step 5 – Teacher steps out, EA steps back in
After Maria has spent 5 -10 minutes working with Alex, Kristy steps back into her role as support to Alex 
whilst Maria roves.
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Case Study – Kristy and Alex (Primary School) 

Low-Key Responses
The term “low-key responses” was coined by education researchers Barrie Bennett and Peter Smilanich 
(1994). Low-key responses are behaviour management strategies that are designed to bring students back 
on task without interrupting the flow of the lesson.
Examples of low-key responses include : 

The Look

When the EA looks sternly at the student to communicate to the student that 
their behaviour is undesirable.

Student’s Name 

When the EA says the student’s name in a firm but calm voice to let the 
student know their off-task behaviour has been observed.

The Gesture  

When the EA uses a hand or facial response to communicate an expected 
behaviour. An example is the EA miming taking a hat off their head to indicate 
the student should take off their hat. 

Features of Low-Key Responses 
• minimal-verbal  or non-verbal responses
• quick and quiet (they take less time than 

the interruption from the student)
• don’t invite escalation
• maintain the relationship between student 

and educator
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Case Study – Kristy and Alex (Primary School) 

Proximity 

When the EA gradually moves closer to a student who is off-task to indicate 
that the student’s off-task behaviour has been observed.   
Note – EAs should note stomp quickly or angrily towards students as this could 
inflame the situation.

Beware of Cultural Considerations 

It is important to be culturally sensitive when using low-key responses. 
For example , some cultures may find “The Look” threatening. EAs should 
consult with teachers and/or school leaders to ascertain which strategies are 
appropriate for use with specific students. 
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Case Study – Kristy and Alex (Primary School) 

Roving Strategies
There are a number of roving strategies that EAs can use to assist students. Below is a table with three 
common situations you may find in a classroom and suggested roving strategies you could use.

Table 2 – Roving Strategies for EAs

Situation Roving Strategy

Student doesn’t know the task/
has forgotten what to do

Image capture with device 
Using a device (for example an iPad), take a photo of the task off the 
board. Show this to the student.

Ask a Peer 
Encourage student to ask one of their friends what the task is.

Encourage problem solving
Ask the student where they can find out what the task is  
(e.g. they could look at the board).

Write it down for them
Write down the task for the student on a piece of paper or small 
whiteboard.
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Case Study – Kristy and Alex (Primary School) 

Situation Roving Strategy

Student needs help with the 
task

Post-It Note 
Tell the student the teacher is busy but will get to them when possible. 
Hand the student a post-it note. The student writes the question down 
and sticks it on his desk. The teacher answers the question when able. 

Ask a Peer 
Encourage student to ask one of their friends for help.

Situation Roving Strategy

Student is off-task Use low-key responses, including The Look, Student’s Name, 
The Gesture and Proximity. 
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Activity 1 – Choose an Effective Strategy 

Activity 1 – Choose an Effective Strategy

Listed below are three situations that could take place in a classroom. In the space provided, suggest a 
roving strategy that could be used to assist the student. Use ideas from Table 2 – Roving Strategies for EAs 
to help you.

1. An EA is roving around the classroom and a student puts up her hand. The student says she can’t 
remember what she has to do for the activity.  
Describe a roving strategy that could be used to assist the student.

2. An EA is roving around the classroom during a Maths lesson. One student tells the EA they have tried 
to do Question Two but they can’t work it out. The EA looks at the question and realizes they need the 
teacher’s help for this one. The teacher is currently working with another student.  
Describe a roving strategy that could be used to assist the student.
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Activity 1 – Choose an Effective Strategy 

3. An EA is roving around the classroom and notices two students giggling. They are off task. 
Describe a roving strategy that could be used to assist the student.
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Activity 2 – How do I Use Roving? 

Activity 2 – How do I Use Roving?

The following checklist contains strategies that can be used by EAs to rove successfully around the 
classroom.

1.  EAs – tick the strategies you have used;  
Teachers – tick the strategies you have observed EAs are using.

 Do you have access to important information from the classroom teacher (such as knowledge of the 
task, required learning objectives and outcomes)?

 Do you observe as the teacher presents the lesson and sets the task for the students?

 Do you use a device to take a photo of the task off the board?

 Do you avoid sitting in one place or next to one student for long periods of time?

 Do you respond to student cues for help (e.g. hand up)?

 Do you use strategies (such as post-it notes) to support students if you are unable to answer their 
questions?

 Do you encourage students to ask their peers for assistance?

 Do you use the “The Look” to respond to low-level behaviour?

 Do you use “Proximity” to respond to low-level behaviour?

 Do you say a student’s name to respond to low-level behaviour?

Optional Download: 
Activity Worksheet

You can download this resource by 
following the link https://goo.gl/Ky2yZi

https://goo.gl/Ky2yZi
https://connect.det.wa.edu.au/group/staff/community/learning-content?coisp=DomainCommunity:744959478#809047_1
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Activity 2 – How do I Use Roving? 

 Do you make sure your low-key responses are firm but not aggressive, in order to maintain 
relationships with students?

 Do you ask for the teacher’s assistance if behaviours become more serious?

 Do you let students know that they are there to learn and it’s okay to make mistakes?

 Do you praise students where possible?

 Do you provide feedback to the teacher on student independence and understanding?

2.  EAs – choose a strategy you would like to try;  
Teachers – choose a strategy you would like an EA to try in your class.

Return to the module
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Assessment

Congratulations. You have successfully completed all the studies for Effective Utilisation of 
Education Assistants. 

To complete the assessment either:
• follow this link https://goo.gl/2HdvUQ    OR
• follow the link at the end of the module

You will receive a certificate of completion on submission of the quiz.

EUEA Quiz

https://goo.gl/2HdvUQ
https://goo.gl/2HdvUQ
https://goo.gl/2HdvUQ
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Glossary
Break Learning Down
The process of a teacher or education assistant 
taking a task and breaking it up into smaller parts.

Clueing
Defined by Bosanquet, Radford and Webster (2016) 
as “a piece of information – or a hint- that will help 
[students] to work out what to do.”

Closed Question
A type of question that doesn’t take long to answer,  
only asks for specific information and can often be 
answered by a yes or no. The opposite of a closed 
question is an open-ended question.

Code of Conduct
A policy that provides a set of general principles 
to guide Departmental staff in their conduct as 
employees. These principles are designed to give 
guidance to Department employees when making 
both professional and personal decisions.

Communication Book
An exercise book or file where teachers and 
education assistants can write notes and share 
information. This is kept in the class and can 
be referred to when one or more parties are 
not present.

Correcting
Defined by Bosanquet, Radford and Webster (2016) 
as “simply giving the [student] the answer or telling 
them how to do something.”

Documented Plan
The umbrella term describing “a range of ways of 
catering for the identified education needs of an 
individual student and/or a small group of students 
with similar education needs.” (Department of 
Education, December 2017)

Duty of Care
Described in the Department of Education Duty of 
Care policy (2016) as “imposed by the law to take 
care to minimise the risk of harm to another.”

Education Assistant
Described by the Department of Education (2017) 
as supporting the Department’s  main objective 
of the “ teaching and learning of students through 
assisting teachers in delivering planned education 
programs and encouraging a supportive and 
inclusive learning environment.”
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Glossary 

Feedback
Information provided in response to a learning 
experience.  Hattie (2009) describes feedback as 
“information provided by an agent (e.g., teacher 
or peer) regarding aspects of one’s performance 
or understanding that reduces the discrepancy 
between what is understood and what is aimed to 
be understood.”

Feedback Form
A form that can be used to record on-the-spot 
observations about student progress. It can 
then be attached to a student’s piece of work to 
provide teachers with information about student 
independence, strengths of the learner and where 
students have experienced difficulty.

Inclusive Education 
Described in the UN Convention for the Rights 
of People with Disability (2016) as  ‘the full and 
effective participation, accessibility, attendance 
and achievement of all students, especially those 
who, for different reasons, are excluded or at risk 
of being marginalized. Inclusion involves access to 
and progress in high-quality formal and informal 
education without discrimination. It seeks to enable 
communities, systems and structures to combat 
discrimination, including harmful stereotypes, 
recognize diversity, promote participation and 
overcome barriers to learning and participation 
for all by focusing on well-being and success of 
students with disabilities.”

Job Description Form (JDF) 
A document that outlines the scope and 
responsibilities associated with a particular role. 
Education assistants have job description forms 
that specify expected tasks, classification levels and 
outcomes for their position.

Learning Outcomes
What students are expected to know or be able to 
do at the end of a lesson, course or program.
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Glossary 

Least-to-Most Scaffolding
an approach to supporting students where an 
education assistant gives students an opportunity 
to solve a problem themselves, then gradually 
increases their support to the student, as required.

Least-to-Most Support
See: Least-to-Most Scaffolding.

Low-Key Skills 
Behaviour management strategies that are 
designed to bring students back on task without 
interrupting the flow of the lesson. Examples include 
“The Look”, using the student’s name and using 
gestures. 

Modelling
Described by Bosanquet, Radford and Webster 
(2016) as “[demonstrating] how to do the part 
of the task the [student] is finding difficult and 
[providing] a simultaneous commentary.” This 
process gives the student a mental rehearsal in how 
to plan how to approach learning tasks. 

Non-Verbal Prompts
Non-verbal strategies that education assistants 
and teachers can use as alternatives to “telling” 
a student an instruction. They are powerful as they 
are less likely than verbal interactions to lead to 
students becoming prompt-bound. Examples of 
non-verbal prompts and clues include pointing to 
an object, moving an object closer and a quickly 
drawn pictorial.

Open-Ended Question
A type of question that is designed to open up 
learning and support problem solving. Open-ended 
questions are the opposite of closed questions.

Prompting
Defined by Bosanquet, Radford and Webster 
(2016) as “an action – something you might 
say or a gesture you might give that is designed 
to encourage the pupil to draw on their prior 
knowledge.”

Question Bank
A collection of questions or beginnings of questions 
that can be used to guide education assistants 
when they are working with students. These are 
often listed on a worksheet and referred to by EAs 
during their daily work with students. 
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Glossary 

Roving
A strategy where the EA moves around the room, 
assisting students in consolidating their learning 
and dealing with low-level disruption. Roving frees 
up the classroom teacher to provide targeted 
support to students one-on-one. 

Scaffolding 
This term has been widely used for many years in 
education. Within this module, the term is used to 
mean structured help or “recognising a task a series 
of smaller learning goals, carefully observing the 
progress of [students] as they complete each part 
of a task and only intervening if the pupil has not 
been able to overcome a difficulty independently.” 
Bosanquet Radford and Webster (2016)

Self-Scaffolding
defined by Bosanquet, Radford and Webster(2016) 
as “the ability to be able to work through tasks 
independently; using strategies [students] have 
previously learned to help themselves.”

Stereo Teaching 
When an education assistant repeats what the 
teacher says, right after they say it. This is not 
a good strategy as it eats into the student’s 
processing time and diminishes the relationship 
between teacher and student.

Strategy
A method that can be used to assist students in 
or completing a task achieving a goal.

Task
Contains a series of steps that lead to a goal or 
outcome.  It is often described as “the work” that 
a student has to complete.

Uptake
A questioning strategy where an education assistant 
or teacher uses part of a student’s answer in their 
follow-up response.  This strategy allows education 
assistants to build on the student’s answer.

Wait Time 
The time an EA waits or remains silent after they 
have asked a student a question. Research shows 
that waiting 3-5 seconds after asking a question 
allows students time to process the question and 
leads to more thoughtful answers from students.

Zone of Proximal Development (ZPD)
This term was coined by Vygotsky and refers to an 
optimum level of complexity where what a student 
knows overlaps with something they don’t yet know.  
This zone allows students, with guidance to apply 
prior knowledge to a new learning experience.
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